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CHAPTER I

INTRODUCTION

1.1 Background of The Study

English as one of the main global languages, has a central role in cross-cultural
communication, and access to various global information. Therefore, learning English has
become an important aspect in modern education. Learning English for children is an
important foundation in preparing them to face the challenges and opportunities in tl%global
era. English is not only a communication tool, but also a skill that carﬁive them access to
global educational, information and cultural resources. In Indonesia, English as a Foreign
Language (EFL) is taught as aétrategic competence that is very important in the language
learning and teaching process. Their studies should make reading, listening and speaking in
natural English. As their confidence develops, they learn IEIC and use English at a more
advanced level. Learning should have strategies, so it can not be stressful for children. It

should be fun and stimulating to make it easier to understand.

Learning strategies are the steps students take to improve their learning. Strategies are
very important in language learning because they are tools for active participation and self -
management, which are important for thﬁevelopm&:nt of communicative competence. Cohen
(2017) defines The aim of employing language learning strategies is to enhance learning,
address particular tasks, tackle specific challenges, facilitate a smoother, quicker, and more
enjoyable learning ﬁoccss, and address any learning gaps. Brown (2000) states that
Language learning strategies are categorized into two main types: direct and indirect. (1)
Direct strategies encompass memory, cognitive, and compensation techniques. While (2)
indirect strategies involve meta-cognitive, affective, and social approaches. Despite this
classification, many students are unaware of their individual learning styles and mistakenly
perceive learning as an obligation rather than a vital skill. Consequently, they neglect to
prioritize learning methods that are personally enjoyable. This problem can be solved with

creative and fun learning strategies to motivate children to become more successful learners.

The effectiveness of the learning process depends not only on effective learning
strategies and mcthodolog'ﬁ but also on students' cognitive approaches. The student's
appropriate cognitive style has a significant effect on the learning process. According to l%

same opinion by Ghofur et al. (2016) and Pratiwi et al. (2022), learning styles play an




important role in the development of critical thinking skills. From the statement above brings
us to understand that learning strategies and student think is connected to the outcomes of the
learning process, including academic success. Moreover, students' learning achievements
stem from their own learning efforts, leading to varied levels of attainment (Santosa et al.,
2020). According to Strenberg (1988) thinking styles are divided into two dimensions: (1)
Internal Styles, which pertain to individuals focusing on internal matters, often introverted
and less socially aware, preferring solitary work or contemplation away from others. (2)
External Styles, which lean towards extroversion, sociability, and collaboration, preferring
group work. Recognizing the significance of thinking styles involves students finding
enjoyment in what they learn, aiding in their acceptance and comprehension of lessons and
materials. Understanding these styles enables individuals, including students, to adjust their

thinking to various styles, fostering adaptability and proficiency in learning achievement.

Each student is diffelalt in terms of what they need in the language learning process
and how to think. Related to these problems, teachers as the main component in education are
challenged to be as creative ﬁpossible in providing opportunities for students to explore and
strengthen student abilities. One of the factors that affect student learning achievement is the
social environment, everything that is good or bad from a child's chaﬁter is caused by social
interactions both from family, friends and society. The environment is very influential on the
child's personality, The role of the teacher involves guiding students in unlocking their
inherent potential and adjusting to the diverse demands and shifts within their surroundings
(Indriyani et al., 2020). Vygotsky also argues that learning for children carried out in their
social interactions with the environment will expand their knowledge and become familiar
with the environment. In addition, English language learning for marginalized children is
becoming increasingly difficult as they do not have access to good education due to some of
the above reasons, facing challenges that can significantly affect their language learning
experience as English language skills can provide opportunities to transform their economic

lives.

As per Article 12 of the Republic of Indonesia's Law Number 39 of 1999 concerning

Human Rights (HAM), it is affirmed that individuals possess the entitlement to safeguard
their personal growth. They have the right to pursue education for self-improvement,
contribute to the nation's progress, and enhance their standard of living, aiming to embody
virtues of faithfulness and devotion to God, noble character, physical well-being, happiness,

and prosperity, all in alignment with human dignity. Additionally, they are entitled to legal




protection against viole% and discrimination as stipulated by the prEva (Volunteer B)iling
laws and regulations.." Based on the 5th principle of Pancasila, namely "Social justice for all
Indonesian people". From these legal statements, it is clear that every individual has the right
to get the same education, even though they have different backgrounds, both in terms of
social, economic, cultural, and social position. social, economic, cultural, and geographical
position that distinguishes between urban communities and marginalized communities,
because "Every citizen has the right to education without exception." (Article 31, 1945

Constitution, p. 1).

UNESCO (23/6) state “258 million children and young people are completely depend

on education, with poverty the main obstacle to accessing it”, this number represents 17
percent of all school ageéhilclrcn in the world, most of whom do not have access to the sector
education. Base& on the Program for International Student Assessment (PISA) 2019,
Indonesia has a low qualia of education and ranks 72nd out of 77th countries in the world.
one of the areas that has problems in the field of education is the city of Palembang, where
problems such as high dropout rates, weak teaching statf, family economics and from the
children themselves such ggJow understanding and character values, general knowledge and
soft skills. Palembang as one of the major cities in Indonesia has problems in the field of
education such as a high dropout rate reaching 1,278 children in 2018 based on the Pusat
Data Statistik Perzd:’% (PDSP) in Palembang city (Anjal & APS, 2020). In addition,
Ahmad Zulianto as the Head of the Palembang City Education Office said that Palembang
City lacks teaching staff because many teachers with ASN status retire every year, so it needs

an additional 3,400 people to replace these positions (Wibowo, 2021).

Lessy (2020) stated that the number of marginalized children in Indonesia who have
lost their right to a proper education continues to rise. Furthermore, Wahidin et al. (2017)
found that parents in a marginalized environment do not value education; they are more likely
to encourage their children to work rather than attend school because school is perceived to
be expensive, resulting in childau not receiving a well education. From the data that has
been explained, it can be seen that the quality of education in Indonesia in general is still
weak. The government has made many efforts to fix the problem, but the efforts have not
been maximized. Therefore, it is necessary to have a hand channel from the younger
generation to help the government support and solve education problems. According theory
of Vygotsky in Ardiati (2021) Highlighted the importance of mental growth processes like

memory, mindfulness, and reasoning, which entail learning facilitated by societal constructs




like language. Furthermore, it was underscored how children's development is nurtured
through adult guidance. The study by Husna (2018) found that educational innovation for the
marginalized is in the form of providing non-formal schools. Then, Ulmi et al. (2021) found

that the community acts as a facilitator in the education of marginalized children.

Based on the problems and situation of education in Indonesia, especially in the city
of Palembang. The writer examines marginalized children as research objects, who really
need learning guidance other than parents and teachers. South Sumatra Children Volunteers
(RASS) is a forum for distributing non-formal education to marginalized children which
directly plays an active role in supporting government programs with the aim of providing
basic rights to children, especially education through free teaching carried out by GenZ such
as students in Palembang c This supports government activities with the concept of good
governance which involves the community to play a role in optimizing the government's role.
Therefoa, in the discussion above, the writer aims to analyze and investigate two variables,
namely language learning strategies and thinking styles of students, especially marginalized
children. With this research, it is hoped that volunteers will find it easier to find the best

strategies for learning English so that children can achieve good learning achievements.

1.2 Research Question
To guide the investigation, the following research questions will be addressed:

1. What language learning strategies are employed by marginalized children that can
influence the language learning process?
2. What thinking styles are employed by marginalized students that can influence

language leaﬁng process?

3. How do the language learning strategies and thinking styles influence their language

learning process?

1.3 The Objective of The Study

1. To investigate and identify the language learning strategies employed by marginalized
Children.

2. To analyze the thinking styles of marginalized children, focusing on internal and
external styles.

3. To describe and investigate the potential correlations between the language learning

strategies and thinking styles of marginalized children.




1.4 Significance of The Study
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For The Children

For marginalized children, the study holds significance as it sheds light on
personalized and effective language learning strategies aligned with their
thinking styles. The findings provide a pathway for a more tailored and
inclusive educational experience, potentially boosting their confidence,

academic performance, and overall cognitive development.

For The Parents

Parents of marginalized children stand to gain valuable insights into how their
children learn best. The research findings can inform parents about effective
language learning strategies aligned with their child's thinking style. This
knowledge empowers parents to actively engage in their child's education,
fostering a supportive home environment that complements classroom learning

and enhances their child's overall development.

For The Volunteers

Volunteers engaged in e«Ecational initiatives for marginalized children can
benefit significantly from the research. Understanding the correlation between
language learning strategies and thinking styles equips volunteers with insights
to create targeted and engaging teaching metho% This knowledge empowers
them to offer more effective support and facilitate a positive learning

environment for the students.

For The Writer

The research holds significance for the academiéand research community by
contributing valuable insights into the nuanced relationship between language
learning strategies and thinking styles, particularly within the context of
marginalized children. Writers can build upon these findings to further explore
effective pedagogical approaches, influencing the broader discourse on

education, diversity, and cognitive development.




CHAPTER II

LITERATURE REVIEW

2.1 Definition of Language learning strategies

Language can be generally described as an organized system of symbols and sounds
utilized for communication and expression. Yule (2020) from the book “The Study of
Language” (7" Edition), explains that language as a complex instrument that allows
individuals to share ideas, emotions, and knowledge in various social contexts, promoting
human rc&ionships and cultural interactions. According to Halliday %4) discuss that
language functions as a system of meaning that allows people to share and make sense of
their experiences in the world. He highlights that language is more than just a set of
vocabulary and grammatical rules, it is an adaptable instrument that mirrors social and
cultural contexts. Language is essential for shaping our understanding of reality and
enabling interpersonal interactions, making it a fundamental element of human behavior and

social structure.

Language learning refers to the journey of developing the ability to comprehend,
produce, and communicate effectively in a language. According to Ortega (2019) in
“Understanding Second Language Acquisition (2" Edition), this process encompasses both
natural and structured approaches to internalizing the rules and subtleties of a language,
shaped by cognitive, social, and contextual influences. Language learning can take place
through formal education as well as informal experiences, where learners enhance their
linguistiﬁkills through practice, interaction, and cognitive engagement. According to Ellis
(2020), language learning is a complex process that involves not only the acquisition of
vocabulary and grammar but also the development of pragmatic and sociolinguistic skills.
Ellis emphasizes that effec&e language learning is influenced by various factors, including
exposure to the language, the learner’s motivation, and the strategies employed during the
learning process. He also notes that language learning is enhanced through me%ngful
interactions in authentic contexts, where learners can practice language in real-life
situations. This Espective underscores the importance of both cognitive and social

dimensions in the language learning experience.

Learning strategies are the techniques or approaches individuals use to process, store,
and retrieve information. Oxford (2017) explains that these strategies involve deliberate

actions taken by learners to improve their understanding and retention of knowledge,




customized to align with their cognitive preferences and learning goals. These strategies
may include tools for memory enhancement, organizational skills, or problem-solving
&thods, often influenced by individual learning styles. According to Schunk (2020),
learning strategies are techniques or methods that learners utilize to enhance their
understan and retention of information. He emphasizes that effective learning strategies
include cognitive strategies, which involve mental prﬁsses for organizing and
manipulating information, as well as metacognitive strategies that enable learners to regulate

ir own learning by planning, monitoring, and evaluating their progress. Schunk also notes
the importance& motivation in the selection and application of learning strategies, arguing
that motivated learners are more likely to engage in effective strategies that lead to deeper
understanding and long-term retention. This perspective highlights the interplay between
cognitive processes and motivational factors in the development of successful learning

strategies.
Specifically, language learning strategies are the techniques that language learners

apply to improve their ac‘ﬁisition, retention, and use of a new language. Oxford's (2017)
framework divides these strategies into direct (cognitive, memory, and compensation) and
indirect (metacognitive, affective, and social) categories, indicating that learners benefit
from a combination of focused language practice and supportive methods. For marginalized
learners, these strategies provide crucial assistance in addressing both linguistic and socio-

emotional hurdles, making them essential tools for fostering inclusivity in education.

According to research by Hardan (2013), he emphasizes that language learning
strategies as the methods, actions, and techniques that learners employ to enhance and ease
the process of language acquisition. Hardan emphasizes that these strategies are essential
tools for improving learners' autonomy and effectiveness in new language. These strategies
encompass various elements, including behavior, thinking, techniques, and steps. Besides
learning strategies, learning style are also can ﬁ‘luence the success of language learning.
According to (Fleming & Bonwell, 2019) that has four modalities of learning style namely
Visual, Auditory, Read, write, and Kinesthetic, which are formerly abbreviated as VARK.
Every children have different learning style and also learning strategy that used to learning

process.

In addition to Oxford's (1990) well-regarded framework of language learning
strategies, several other theorists have contributed valuable perspectives in this area. For

example, Rebecca L. Oxford's theory categorizes language learning strategies into two main




types: direct and indirect strategies. Direct strategies involve memory, cognitive, and
compensation strategies, which directly engage with the target language. Indirect strategies
encompass metacognitive, affective, and social strategies, supporting learning through
planning, self-regulation, and social interaction. This structured approach helps address the
cognitive needs of diverse learners, making it particularly relEva (Volunteer B)nt for
marginalized students who may benefit from both concrete language practice and supportive

social strategies.
Another influential theory in the field comes from O’Malley and Chamot (1990), who

introduced ognitive Academic Language Learning Approach (CALLA). This approach
categorizes strategies into cognitive, metacognitive, and social/affective strategies, focusing
specifically on strategies for academic language learning. CALLA emphasizes the
importance of strategy instruction in classrooms and promotes scaffolding strategies to help
students learn to think about their own learning processes. This framework is widely used,
particularly in academic settings, but it lacks some of the specificity in direct language
practice strategies found in Oxford’s framework, which may be especially beneficial for

marginalized learners who often require structured guidance.

Regarding Macaro’s (2006) perspective on language learning strategies. Macaro
redefined the understanding of language learning strategies by focusing on their practicality
and efficiency in real classroom settings, emphasizing the role of strategic choice and
learner autonomy. His framework places a strong focus on the active, conscious selection of
strategies by learners, positioning them as decision-makers in their language acquisition
journey. Macaro’s approach highlights that strategies are not just isolated techniques but are
part of a larger, learner-controlled process that requires self-reflection and adaptation based

on individual progress and contextual needs.

Another related framework by Rubin (1987) focused on “good language learners,”
identifying key behaviors such as risk-taking and active engagement that promote successful
language learning. While insightful, Rubin’s framework is less systematic than Oxford's,
making it challenging to apply across diverse learner profiles, especially those with varying
cognitive styles and socia-economic backgrounds. Oxford’s theory offers several key
advantages for studying Language Learning Strategies and Student Thinking Style of
Marginalized Children. First, its comprehensive structure, which includes both direct and
indirect strategies, provides a well-organized framework that is particularly valuable for

marginalized children. These learners often benefit from both targeted language-focused




strategies to build linguistic skills and supportive strategies to help them manage learning
challenges and build confidence. Additionally, Oxford’s theory incorporates social and
affective strategies, addressing both cognitive and social needs. This flexibility aligns well
with the needs of marginalized students, as they often gain from social strategies that allow
them to engage with peers and manage emotional challenges within their learning

environments.

According to Zhang and Huang (2021), employing Oxford's theory of language
learning strategies offers si%cicant benefits for children, particularly in enhancing their
engagement and motivation in the language learning process. The theory's comprehensive
framc&rk, which categorizes strategies into direct and indirect types, allows educators to
tailor instruction to meet the diverse needs of yot& learners. Zhang and Huang highlight
that by integrating social and affective strategies, teachers can create a supportive learning
environment that fosters collaboration and emotional well-being. This alignment with
children’s cognitive and emotional development is crucial, as it promotes not only langnage

proficiency but also confidence and a positive attitude toward learning.

Based on all the opinions above, the existence of language learning strategies is an
important component in education as an effort so that students can achieve language skills
that involve several aspects suﬁas behavior, thinking, techniques, steps and thinking, or
language learning techniques. It can be conclu&d that language learning strategies are
mental processes used consciously to increase the acquisition, retention and use of new
language. These are basically techniques that help become a more effective language

learner.
2.1.1 Categories Of Language Learning Strategies

Every student has different of thinking style, so student have their own language
learning strategies to make successfully in learning English. Language learning strategies
very widely and they aredlividcd into different categories. The writer use theory of Oxford
(1990) These categorize Language Learning Strategies (LLS) into two primary types: direct

and indirect strategies, which are further divided into six groups.

2.1.1.1 Direct Strategies

Direct strategies require mental processing of the language. It's important to
understand that the three categories of the direct method (memory, cognition, and

compensatory) each handle information differently and serve specific purposes.




Direct language learning strategies focus on specific elements of language, such as

vocabulary, grammar, and pronunciation. This strategy is often used to build a

foundation in language. Examples include memorization, practice, and repetition.

Memorization Strategies: These techniques engage the brain to store,
retrieve, and transfer information for future language use effectively. Ellis
(1994) highlights that memorization strategies, such as repetition and
mnemonics, are essential for internalizing language structures and vocabulary,
enabling learners to recall and apply knowledge when needed. Furthermore,
Schmitt (1997) emphasizes the importance of creating mental associations,
using visual imagery, and practicing repeatedly to enhance long-term
retention.

Cognitive Strategies: These strategies assist students in manipulating the
target language or completing tasks by engaging mental prooesseauch as
reasoning and analysis. Chamot and O'Malley (1994) argue that cognitive
strategies, such as summarizing, reasoning deductively, and practicing
naturalistic use of language, enable learners to internalize linguistic rules and
apply them effectively. These strategies foster learners' ability to organize and
process language, creating a foundation for understanding and producing
Eguagc accurately.

Compensation Strategies: These strategies allow students to overcome gaps in
their knowledge of the target language, particularly when theyéck the
necessary vocabulary. As Oxford (1990) explains, compensation strategies,
such as guessing meanings from context or using synonyms and gestures, help
learners communicate effectively despite their linguistic limitations. These
strategies are vital for promoting fluency in speaking and writing when
vocabulary knowledge is limited

2.1.1.2 Indirect Strategies

Indirect strategies facilitate and guide language acquisition without directly

using the target languaghfor communication. These strategies are part of broader

learning skills, including critical thinking, creative problem solving, and cooperative

working (Aristiawan & Herman, 2021). Indirect strategies focus on creating a

supportive psychological climate, providing learners with an environment conducive




to language learning and easing the learning process. These strategies help learners to

manage their learning, monitor their progress, and stay motivated.

. Metactﬂliﬁve Strategies: According to Oxford (1990), these strategies
enable learners to take control of their own learning by focusing, organizing,
%nning, and evaluating their progress. Wenden (1991) also emphasizes that
metacognitive strategieﬁ allow learners to become more self-directed,
enhancing their ability to plan, monitor, and revise their learning processes
effectively.

e Affective Strategies: As described by Oxford (1990), theﬁ strategies help
learners manage emotions, attitudes, and motivations, which play a crucial role
in sustaining language learning. Rubin é987) further highlights that
controlling one’s emotional state, reducing anxiety, and fostering a positive
attitude toward language learning significantly influence performance and
motivation.

¢ Social Strategies: Oxford (1990) identifies social strategies as essential tools
for engaging in interactive practices, such as seeking out conversation partners

asking questions to clarify understanding. These strategies align with
Vygotsky’s (1978) sociocultural theory, which underscores the importance of
social interaction in language development, as it helps learners internalize new
knowledge through collaborative activities.

Based on the explanation above, the focus will be on both direct and indirect

learning strategies. Indirect strategies include metacognitive, affective, and social
strategies, while direch strategies encompass memory, cognitive, and
compensatory strategies. However, this research does not examine the correlation
of these learnjngﬁtrategies individually but observes them collectively as

language learning strategies.

2.1.2 The Purpose of Language Learning strategies

Language learning strategies help students become more efficient and effective
learners. These strategies&'e crucial for enabling students to overcome their weaknesses and

leverage their strengths. In her book Language Learning Strategies (1990), Oxford states




that the goal of these strategies is to develop communicative copetenee, which requires
interaction among learners. Similarly, Cohen (2017) defines the purpose of language
learning aategies as enhancing learning, addressing specific tasks, overcoming challenges,
making learning easier, fast% and more enjoyable, and compensating for learning
deficiencies. Ultimately, the goal of language learning is for students to align with
applicable morals and appreciate the language and culture they are learning. In short,
language learning is very important in improving oral skills or increasing language learners'
knowledge.

2.2 Thinking Style

One factor that influences the student leaming process is thinking stylc,ﬁo known as
cognitive style. Cognitive style involves the ability to process, store, and use information to
respond to various environmental situations (Muhassanah, 2020). Thinking style refers to a

rner's method of processing information and solving problems related to their tasks.
Nikoupur Alam and TajbakhstﬁZOlZ) highlighted that thinking style, as a learner variable, is
a key factor in predicting a learner's success or failure. In essence, thinking style is an
individual's ability to manage their ideas, which influences their behavior and goals. Zhang,
Sternberg, and Fan (2013) defined thinking style as individuals' preferred ways of processing
information, viewing it as a crucial aspect of individual differences.

There are several factors that influence differences in children's thinking styles,
including gender, age and environment (Chua, 2014), meanwhile differences in thinking
styles are also positively related to children's learning styles, therefore as teachers you must
have a learning strategy for every time you face children's differences. Whether or not the
learning style used and the student's thipking style is achieved influences the student's
external and internal factors, as stated that student's difficulty in learning can be attributed to
various factors, including intellectual, learning, physical, emotional, social, mental,

environmental influences, and the teacher's personality (Abante, 2014, p.16).

Thinking styles refer to people’s preferred ways of using the abilities that they have.
Robert | Sternberg’s theory in Zhang, Sternberg, & Fan, (2013), those are five categories
namely: function, form, level, scope and learning. This theory proposes that people have
preffer%thinking styles across five dimensions, description of each style are summarized in

table 2.2.




Table 2.2 Thinking Styles in the Theory of Mental Self-Government

Dimension Thinking Style Characteristics

Function Legislative They do the tasks that require creative
strategies, choose one own activities
Executive They do the tasks with clear instructions and
more concerned about the implement tasks

with set guideline

Judical They allow and focus attention on evaluate
and judge other people
Form Hierarichial They prefer distribute attention to several task

that prioritized
Monarchic They just focus one thing at a time
Oligarchic They can multi task at the same time but

without set priority

anarchic They work on tasks that require no system at
all
Levels local They do the task with require working with
detail
Global They pay attention to overall picture and issue

to abstract ideas
Scope Internal They work independent like introvert person
External They work collaborative , develop

interpersonal relationship with other people

Leaning Liberal They do the tasks that involve novelty and
ambiguity
Conservative They adheres existing rules and procedures in

performing task

(Zhang & Sternberg, 2005, p.12, Table 1I)

Based on the 5 dimensions of thinking style, the writer focuses on the scope dimensions,
namely internal and external. Focusing on the scope dimension is crucial for marginalized
children because their socio-economic and educational environments often shape their
preference for working independently or collaboratively. These children may face challenges

such as limited access to resources, community support, or formal education systems, making




the exploration of how they interact with their environmentTherefore the writer will conduct
this research using this  theory together with language learning strategies. According to
Sternberg (2017), scope dimension of thinking style divided into two categories as follows:
. aernal style
An individual with an internal style prefers tasks and situations that allow for
independent work. Such individuals typically enjoy working alone, are often

introverted, and feel uncomfortable in group settings.

. ternal style
An individual with an external style prefers tasks and situations that involve
working with others or interacting with people at various stages of progress. These
individuals typically enjoy collaborating with others, are often extroverted, and
feel very comfortable in group environments.
The children that have internal style more like independent and external more like
dependent, those are characteristic of children’s dependent and independent based on Liu and
Chepyator (2008) and Zhang and Sternberg (2009).

Table 2.2.1 characteristic of children’s dependent and independent

Independent (Internal Style) Dependent (External Style)

- Prefer work alone rather than - Seek out social interaction
groups - Use surroundings to process a

- Shy away from social interactions scene

- Use figure/ground processing - Respond to oher needs

- Perceived as socially distant - Prefer physical contact and

- Rely on own decision making closeness
process - Rely on authority figures

- Employ logical analytical - React emotionally

reasoning

2.3 Marginal People

Marginalized individuals can be characterized as a group that's marginalized and
tends to be abused in different perspectives of their lives due to topographical area,
conditions, powerless financial conditions, and an unsupportive social environment which

in turn makes them hampered from central and territorial administrations, hence making




marginalized individuals encompassed by different issues in their day by day lives,
particularly for marginalized children. (Romdhoni, 2022).

Marginalized people have characteristics are distancing themselves the resources that
determine their fate and assuming that they have poor access to economics, social services
and education while participation in determining the change of fate is still low (Schiffer &
Schatz, 2008). Based on Presidential Degree Number 63 of 2020, there are 6 ﬁeria that
make a region classified into the underdeveloped region category, namely community
economy, human resources, facilities and infrastructure, regional financial capacity,
accessibility, and regional characteristics all play a role.

In short, educational problems faced by marginalized children include a lack of
interest in school learning. This disintcEt stems from a lack of motivation to achieve
learning outcomes, which require effort in cognitive, affective, and psychomotor domains
(Sharpe et al., 2021). An educational model that attrﬁ their inferest is needed, such as
community-based education. This approach involves empowering the community around
the school to foster a skilled, intelligent, independent, and competitive population, reflecting

the practices of past education pioneers (Lestariyanti & Hakim, 2020).

2.3.1 Relawan Anak Sumatera Selatan (RASS)

The South Sumatra Children's Volunteer Community (RASS) is one form of
this ocare community in the social and educational fields for marginalized children in
Palembang City.). RASS is a community that cares about street children and tries to
help them become the nation's next generation by providing them with education and
independence. Yohana (2021) states that the RASS social community is a community
that operates in the social and educational sectors, especially for marginalized
children/street children in the city of Palembang.

RASS is a non-profit community and is categorized as a non-governmental
organization, but this community has a complete organizational structure and rules.
Yohana (2021) stated that RASS has complete organizational members such as
chairman, secretary,ﬁsurcr and several divisions. Then, this community also has
guidelines, namely Anggaran Daerah dan Anggaran Rumah Tangga (AD/ART)
which regulate the relationship between administrators and members.

Furthermore, Apart from that, RASS is a law-abiding community in Indonesia
that is open and binding. According to the South Sumatra Children's Volunteer
Community Council (2019, as quoted in Yohana, 2021), RASS is a law-abiding




community in Indonesia based on kinship, formed on the basis of the same attitudes
and concerns, this community is also independent, open and binding. RASS was
founded by Nurhadi, who is a student at Sriwijaya University, Palembang, on
February 14 2015.

Social communities usually have symbols as representations of the
community itself. The pink hand symbol is in the shape of a heart and two small
circles and colorful arches on a white background with the words Volunteers at the
top and South Sumatra at the bottom, meaning this community embraces children
with great affection, bringing smiles, joy and excitement. Hope is symbol of the
RASS community (South Sumatra Children's Volunteer Community Council, 2019, as
quoted in Yohana, 2021).

2.4 Previous Study

girdayana et al. (2022) conducted research at MAN 1 Kaloka which examined the
relationship between mindset and English learning techniques. They focus on two styles of
internal and external thinking as %as three learning strategies cognitive, socio-affective,
and metacognitive. The research did not find a significant relationship between learning
methodology and thinking style. However, she believes that effective learning strategies
influence thinking patterns positively, resulting in better learning outcomes. Based on this
research, there are similarities, namely the thinking style focuses on internal and external,
then there are differences, namely that she uses quantitative methods and the object is high

school, apart from that she uses only 3 learning strategies.

Balestane et al. (2013) found that in Iranian EFL learners, distinct thinking styles
substantially correlate with language learning strategy choices. While both studies underscore
the crucial role of cognitive styles in shaping language learning efficacy, their divergence lies
in cultural and contextual differences in cognitive engagement. Balestane’s findings offer a
cross-cultural lens, indicating that while thinking styles universally impact strategy selection,

the specific strategies and their effectiveness may vary based on cultural educational norms.

Prasetya and Lestari (2022) analyzed the interaction between thinking styles and LLS
among marginalized students from low-income communities. Their study revealed that these

students favored memory and cognitive strategies, such as mnemonics and organization,




aligning with their detail-oriented thinking styles. This approach enabled them to retain and

organize information more effectively, even with limited formal language instruction.

In South Africa, Mthembu and Ndlovu (2020) examined the use of LLS in South
African township schools, focusing on students from low socioeconomic backgrounds. Their
study found that marginalized students often used direct strategies like repetition and
translation, which matched their practical, experience-based thinking styles. The findings
suggested that these students were more comfortable with hands-on, interactive tasks, as

opposed to abstract exercises, which provided a way to overcome learning challenges.

In a study conducted in India, Kumar and Rao (2018) explored language learning
strategies among marginalized children in rural schools. They found that these students
frequently used social and memory strategies, often working in peer groups to recall language
concepts through repetition and cooperative learning. The study highlighted the communal
and reflective thinking styles among these students, suggesting that they benefitted from

collaborative learning environments.

There are several similarities with prior research exploring the relationship between

language learning strategies (LLS) and student thinking styles, particularly in marginalized
contexts. Firdayana et al. (2022) examined the connection between mindset and English
learning techniques, aligning with this study's focus on how cognitive processes influence
strategy use. Both studies emphasize the interplay between learners’ thought patterns and
their approach to language acquisition. Similarly, Balestane et al. (2013) revealed that distinct
thinking styles significantly correlate with the selection of LLS among Iranian EFL learners,
mirroring the present study's interest in the impact of cognitive diversity on strategy choice.
Additionally, Prasetya and Lestari (2022) focused on marginalized students from low-income
communities, drawing parallels with this study's attention to children from underprivileged
backgrounds and their unique learning dynamics. In South Africa, Mthembu and Ndlovu
(2020) highlighted the challenges and strategies employed by students in township schools,
echoing the current research's concern with understanding LLS in socioeconomically
constrained environments. Lastly, Kumar and Rao (2018) explored language learning
strategies among marginalized children in rural India, resonating with the present study's
emphasis on marginalized learners' specific strategies and thinking styles. Methodologically,
these studies, like the current one, utilized qualitative approaches, including interviews and

observations, to gain deep insights into learners' experiences and cognitive patterns.




Together, these works underscore shared themes of equity, cognitive diversity, and strategic

learning in marginalized educational contexts.

Despite shared themes, the several study diffgrs from previous research in several
aspects, particularly in the methods and contexts used. Firdayana et al. (2022) conducted their
study at MAN 1 Kaloka, focusing on the relationship between mindset and English learning
techniques but utilized a quantitative approach, emphasizing statistical correlations rather
than the qualitative dep%sought in this research. Similarly, while Balestane et al. (2013)
ﬁ)lored the correlation between thinking styles and LLS among Iranian EFL learners, their
study employed a mixed-methods design, combining surveys with limited qualitative data,
contrasting with this study’s reliance on in-depth interviews and observations to capture

marginalized children's lived experiences.

Prasetya and Lestari (2022) also investigated marginalized students but used structured
interviews and questionnaires as their primary tools, providing a more structured dataset
compared to the open-ended and flexible unstructured interviews used in the present study. In
South Africa, Mthembu and Ndlovu (2020) examined LLS in township schools through focus
groups and teacher reports, offering a third-party perspective on student behaviors, while this
study prioritizes direct insights from marginalized learners. Lastly, Kumar and Rao (2018) in
their Indian study used a case study approach, but their methodology leaned heavily on
document analysis and limited observational input, diverging from the detailed and
interactive observational techniques employed here. These methodological distinctions not
only highlight the originality of this study but also emphasize its focus on capturing nuanced

and subjective data directly from marginalized learners.

It can be concluded from the five studies related above that language learning
strategies and student thinking style have similarities and differences, including the same
topics but different objects and methods, and also the same objects, methods, correlation and
big impact to learn language better, more marginal children must be giving support to
learning English, because teaching marginal children is challenging so teachers have more

strategies and to be intensive to teach them.




CHAPTER 111

METHODOLOGY

3.1 Research Design

language learning strategies (X) and student thinking style (Y) as variables. The writer

In this research, the writer used qualitative research with two variables, namely

researched the children in a group of volunteer organizations in Palembang, namely
Relawan Anak Sumatera Selatan (RASS) as the object. This approach related to Creswell's
(2018) mention that qualitative research explores and undelaands the meaning that
individuals or groups attach to a social or humanitarian issue. Qualitative research is an
inquiry process of understanding based on distinct methodological traditions of inquiry
that explore a social or human problem. The researcher builds a complex, holistic picture,
analyzes words, reports detailed views of informants, and conducts the study in a natural
setting (Crcsswe&& Poth, 2018).

Therefore, this research used a descriptive qualitative approach with case studies
carried out intensively, with the writer observing di@tly and going into the field and
using observation, interviews, and documentation as data collection methods. According
to Creswell (2014, p.274), the purpose of descriptive techniques was to systematically
obtain a thorough explanation and depiction of the research subject. This research aimed
to determine perception, guided responses, skills, attitudes, and adaﬁtion by observing a
phenomenon. According to Mariam (2009) Qualitative research is focuses on how people
interpret and make sense of their experienceb‘md the world in which they live. It emphasizes

understanding the meaning of human behavior and the social-cultural context in which it occurs.

3.2 Participant

Participants in this research were selected using a purposive sampling method. In
Qualitative Inquiry and Resear%Design,Creswell and Poth (2018) explain that purposive
sampling enables researchers to select participants who will help them understand the
problem and research question in depth. This technique was also used to shorten time and
obtain information on research objectives. purposive sampling is particularly useful when
researchers want to focus on specific characteristics or experiences that are central to the
research question, thus ensuring that the sample is highly relevant (Patton, 2015). The

writer chose the same life background, namely among marginalized groups who had the




same characteristics and traits. The writer targeted 15 marginalized children to be
identified with a junior high school level of education because children aged 12 years and
over are at a stage where their cognitive abilities were more mature, making it easier for
them to think abstractly, use logic to solve problems, and plan things. Therefore, the writer
aimed to identify the relationship between their way of thinking, their environment, and
their strategies.

To strengthen the results obtained from marginalized children, the writer ensured that
the participants who were interviewed were selected volunteers with an English language
background and teaching experience, especially in that location, so that the volunteers
knew the characteristics of each child. They were Sabrina (Volunteer A), an English
education student and private teacher, and Eva (Volunteer B), a RASS supervisor and
teacher at a private elementary school, as well as an English graduate. Below was data on
marginalized children and their ages.

Table 3.2 Marginal Children as a participant

Social Thinking style
Participant | Age Gender Economic Internal | External
Background
n 14 Female Low income ¥
MA 14 Male Low income J
ZA 13 Male Low income v
AT 12 Female Low income v
NU 12 Female Low income v
Al 12 Female Low income v
KZ 12 Female Low income v
WI 12 Female Low income v
DP 12 Female Low income o
CI 12 Female Low income v
15 12 Male Low income v
RP 12 Male Low income v
AP 11 Female Low income s
MS 12 Female Low income v
Zo 12 Female Low income v

3.3 Validity

In qualitative research, it was important to ensure that conclusions and
interpretations were accurate. Creswell (2018) stated that validity was employed to
assess the accuracy of the results. As a result, validity procedures were essential to

ensure that conclusions and interpretations were accurate and appropriate for oneself,




participants, and readers. The trust process invﬁed a number of steps. The writer used
source member checking in this investigation. Member checking was a process used to
evaluate the accuracy of qualitative findings by asking informant review whether they
thought the final report was accurate after provi%g a copy or with certain descriptions
or themes (Creswell 2018). The writer asked to ensure that the transcript and data
collected based on the interview and observation about LLS and TS children was
accurate and appropriate. The writer urged them to clarify their meaning again if the
results were not in accordance with the initial intention until an accurate and precise
answer was obtained. To get the right results, a member check was carried out to validate
the data and ensure itwcuracy.

Cohen (2017, p.112) stated that Triangulation may be defined as the use of two or
more method of data collection in the study of some aspe&of human behavior” Data
triangulation is an important method in research to increase the validity and reliability of
research results. In the context of data collection from field observations in teaching and
learning activities of marginalized children, data triangulation has a significant role,
especially when supported by interviews with volunteers and then the results are
discussed to ensure consistency.

3.4 Data collection
In this study, the writeﬁollcctccl the qualitative descriptive data directly through
interviews and observations with field notes as the main data collection methods to answer
the research problem. The observation that the writer used was participant moderate
servation, meaning that the writer joined the teaching and learning process to analyze
glinking styles and language learning strategies, in the participant observation, the writer
also asked the children with unstructured interview for got more insight into specific topic.
Then, the writer conducted face-to-face interviews with the volunteers who taught the
children. After each session, the writer reviewed field notes and make it summarized to
identify and collect the observations on learning strategies, thinking styles, and the
potential relationship between them. For make sure the result, after collecting data, the

writer validate to interviewer as validator and then discussed for the final result.




3.5 Research Instrument
351 Observation

Observation was a method of collecting data through observation and
recording. In this case. Cohen, Manion, and Morrison (2017) define observation as
the process of systematically watching people, actions, or events in a research setting.
They note that while sight is the primary sense used in observation, other senses such
as hearing and touch may also play a crucial role in gathering qualitative data. This
sensory engagement helps researchers gain deeper insights into the phenomenon
being studied. Raymond (1985) state that Observation was divided into three
categories: (1) Passive participation, namely observing without being involved in the
activity. (2) Moderate participation, namely taking part in only a few activities. (3)
Active participation, namely taking part in activities but not yet fully completing
them.

In this observati(ﬁ the writer took part in this activity interview unstructured,
the writer gave some questions related to thinking style and language learning
strategies for identifying and supporting observations and interviews by volunteers
who were studied. Apart from that, the writer made observations in every teaching

and learning activity by taking notes, recording, and documenting.

352 Interview

The interview technique was a way of collecting information material
conducted by verbal questions and answers unilaterally, Creswell (2014) explains that
intcrvicws&e a common qualitative research method where the researcher asks
&cstions to gain an in-depth understanding of the participants' experiences.
Interviews can be structured, semi-structured, or unstructured, depending on the level
of control the researcher has over the conversation. In this research, Unstructured and
depth interviews were conducted to obtain data that could not be obtained through
observation techniques, regarding the characteristics, impact factors, and teaching
strategies at RASS. The subjects interviewed semi-structurally are marginalized
children in the SMP category who already have an understanding of English, then for
in-depth interviews are several selected volunteers who had basic English knowledge

and experience studying in that place. Additionally, the writer also interviewed




children regarding their thinking style and language learning strategies using easy-to-
understand language.

The writer introduced herself and explained the goal of the interview to the
children before the interview began. Following that, the writer asked each child
questions in Indonesian, then transcribed the recordings and translated them from

Indonesian to English.

. Unstructurﬁ
Unstructured interview is a meeting where the interviewer does not strictly
follow a formalized list of questions. Instead, they asked more open and random
questions, allows discussion with the interviewer rather than a direct question and
answer format. In addition, for the questionnaire using the manual technique by
recording children to raise hand declare that (Agree) and not rise hand to declare
(Disagree)The application of this interview technique was to create a relaxed and
flexible situation. This unstructured interview was conducted by the author to
marginalized children as an object so that they could ask more questions according
to the answers given to explore each of their strategies and thinking styles.
e Depth Interview
In-depth interviews in this research obtained information face to face between
the volunteer and the informant. Depth interviews provide the opportunity for the
researcher to understand the individual’s perspective within the context of their life.
The aim is to understand how the interviewee makes sense of their world. The
researcher’s role is to create a comfortable space for the interviewee to share personal
stories and reflections, which are pivotal for data collection in qualitative research
(Seidman, 2013). In unstructured interviews, the writer did not know exactly what
data would be obtained, so the writer listened more to what the respondent had to say.
Based on the analysis of each respondent's answer, the writer could ask further
questions that were more focused on one goaﬂhis allowed the volunteer to explore
various topics and follow up on responses to gain a deeper understanding of the
volunteer’s perspective. This approach was particularly useful for gathering rich
qualitative data.

3.6 Data Analysis




The analysis employed in this research was qualitative descriptive analysis.
According to Miles and Huberman (2014) Qualitative data analysis consists of three
concurrent flows of activity: data reduction, data display, and conclusion
drawing/verification. The writer analyzed the data by summarizing the collected
information. This process involved interpreting the data using analytical and logical
reasoning to determine patterns and drawing conclusions to make the information

understandable to both oneself and others.

1. Data Collection and Organization: The writer first gathered information. In this investigation,
the writer employed observation and interviews as methods for data collection. During
observation and interview ,the writer took field notes focusing on learning process,
children’s behaviors, interaction, and learning strategies, as a moderate participant, the
writer took part in the activity by interview unstructured to volunteer and children, conduct
and transcribe interviews with volunteers and marginalized children. Pay attention to
responses about their language learning strategies, thinking styles, and challenges they face
in language acquisition.for delving deeper into the information . These step support the

7

interpretive process and enhance the validity of findings. This process leads to an in-depth

understanding of participants' perspectives and experiences.

2. Data Reducing: Data reduction focuses on sharpening, sorting, and organizing data in a way
that allows for final conclusions to be drawn. The data was repeatedly reduced during this
process, the goal is to simplify, focus, and condense the data, retaining only the most
relevant information (Miles and Huberman, 2014). The writer gathered information during
this step through field observation begin with select and sorting the main things into most
relevant data with coding to breakdown the information into meaningful segments. For the
interview data reduction, the writer transcript all the result of interview with English. For
coding the results of interviews and observations, | employed a systematic approach that

involved both thematic and initial-based coding. Here's how the process worked:

* Assigning Initial Codes: Each child received a unique initial based on the alphabet,
which helped to anonymize and organize the data. For instance, | used "A" for the first
child, "B" for the second, and so forth. This allowed me to track individual responses
across various themes.

* Questions and Answer codes : Each interview or observation question is coded based
55

on its order in the question sequence. For example, Question 1 is coded as “Q1,”




Question 2 as “Q2,” and so on. In this way, each response can be traced back to the
specific question being discussed .Each volunteer participant is given an identifier,

such as “V.A” for Volunteer A, “V.B” for Volunteer B.

e Identifying Themes: | carefully reviewed the interview and observation data to identify
recurring themes gated to language learning strategies (LLS) and thinking styles (TS).
These themes were then assigned descriptive codes, such as "MEM" for memory
strategies, "COG" for cognitive strategies, and "SOC" for social strategies. Similarly,
thinking styles were coded, for example, as "E" for Extrovert thinking style and "I" for

Introvert thinking style.

3. Data Display: Presenting the data following reduction was the next stage of the data analysis
process. Data visualization in the form of tables and essays made it easier to understand.
According to Miles and Huberman (2014), observing the displays aided in comprehending

the situation and enabled further analysis or prudent decisions.

4. Conclusion: The last step of data analysis involved the writer reviewing the data. The writer
analysed all sections and ultimately derived the results with cross-check observations and

interview data to verify consistency and conclusions of the research.




CHAPTER 1V

FINDING AND INTERPRETATIONS

[14]
This chapter explains the following subheading (1) research findings, and (2)

interpretation of study.
4.1 Findings of The Study

This chapter presented all data thawriter collected based on the findings from
Relawan Anak Sumatera Selatan (RASS). This study aimed to investigate the language
learning strategies and thinking style who toﬁnarginal children elementary grade as a main
subject. In answering the research question, the data collected by observation and interview
as a main data collection. Descriptive analysis was used to know LLS and TS are employed

by marginal children that can influence language learning process.

411 Teaching and Learning Process of Marginalized Children at RASS

Community

From the results of observation, the writer observed that the teaching and leaming
activities carried out by marginalized children and volunteers in the RASS community were
quite good in terms of delivering material and knowledge, especially the writer researches
English teaching and learning activities that have their own strategies, the teaching and
learning system more open between volunteer and children, interactive and enjoyable. Then
learning with collaboration made children expressive and encouraged children to be more
confident. The volunteer had done this to create pleasant classroom atmosphere and good
interaction between the differing external and internal thinking style. Instead, they were
engaged in discussing and exchanging questions and opinions with each other. As a result,
both of personalities were able to adapt well. The writer observed from several meetings,

when they started a learning,

A. Observation
1. Day1

The first day took place on Sunday, 7% July 2024. In this meeting, the writer
observed the teaching and learning situation and conditions. All students came from
marginalized areas, mostly with low-income backgrounds, evident from the unclean

environment. Facilities were limited; the building used for learning was an empty




warehouse repurposed as a classroom. Additionally, the lack of furniture, such as
tables, meant that children studied on the floor with minimal supplies. When the
learning activities began, volunteers opened with singing and prayﬁ, then organized
students by grade levels into four categories: Early Childhood, Elementary School
grades 1-3, Elementary School grades 4-6, and Junior High School grades 7-9. The

writer had the opportunity to observe a junior high school class with 15 children.

As the lesson began, the teacher in charge checked the students' attendance
and ensured they understood the material. The writer observed a unique approach by
the volunteers to boost the children’s motivation: they awarded stars as a form of
appreciation, which the children collected to eventually earn a reward. All the
children appeared active, and the lively learning activities created an enthusiastic
atmosphere, making the children happy to study together. When the learning
atmosphere became less conducive, the volunteers had their own strategies to ease the

tension and refocus the children.

2. Day2

The second day took place on Sunday, July 14, 2024 During this session, the
writer conducted moderate observation, which meant participating in the observation
process. In addition to taking field notes, the writer also asked questions to gather
necessary information, aiming to explore deeper insights. The questions asked were
unstructured and designed to be open-ended for more in-depth responses.

The learning activity focused on Reading Aloud from a passage titled A Day
in My Life, which was introduced by the volunteers. The volunteers asked the
children to listen carefully, emphasizing and repeating words that were challenging
to pronounce. After reading the passage, the children were asked to repeat the words,
guided by other volunteers, ensuring correct pronunciation even though the reading
style and accent still reflected their first language. Once everyone had read through
the passage, the volunteers translated it sentence by sentence and then encouraged
the children to translate it together. The children actively asked questions about parts
they didn’t understand, and the writer observed some children writing down new
vocabulary w&q along with their meanings.

After the teaching and learning activity, the writer asked questions about the

children’s experiences learning English. The writer recorded the responses during




the interview, ensuring that each child answered. Only a few children expressed a
liking for English, while some found it challenging to learn..
3. Day3

The third day of observation took place on Sundaé.luly 21,2024. The writer
observed that the volunteers revisited the material from the previous week by asking
the students about the meaning of the story. Some children remembered, while
others were silent, indicating they had forgotten the lesson. In response, the
researcher reread and re-explained the material. The volunteers then asked each
child to read aloud and translate the text. The volunteers provided appreciation for
every effort made by the children, even if the reading was incorrect. They guided
and corrected the children as needed, ensuring that they were supported throughout
the learning process.

4. Day4

The fourth day took place on July 28, 2024. From the first to the fourth day,
the writer observed that the teaching and learning activities conducted by this
community followed an open learning system, where all the children were actively
involved. The material being taught was presented in simple language that they
could easily understand. Additionally, the strategies used by the volunteers, such
as incorporating visual aids and games, made the children enjoy and

enthusiastically participate in the lessons.
B) Interview

In the interview technique was unstructured, respondents for this interview
were volunteer who teaching English and head of volunteer. For the following
question, answering based how volunteers view and their experience. Q = writer

questions, V.A= Volunteer A, V.B = Volunteer B.
Q1 : in your opinion, how do children respond when they learn English?

V.A: As we know that marginalized children lack their approach to learning, but
when learning English children have a high desire to learn and are enthusiastic, but
they are more interested in learning while playing and watching.

V B: Children are always excited when learning as well as when learning English




Q2. : What challenges do you face in helping marginal children develop effective
language learning strategies?

V_A: the challenges, all of student especially level elementary if we learn English,
some of them write and listen but for difficulties they forget how to pronounce, but so
far if we teach them right they can remember. marginalized children can have a more
limited and less effective knowledge of English, so they often have difficulties in
communicating and interacting with people who speak English

V B: in learning English? The challenge may be the problem of pronunciation and
writing, because their mother tongue used daily is Palembang, so sometimes the

accent is Palembang even though it is in English

Q3 : What strategies that the volunteer used to teach English for children for
they interested

V.A : Before learning, we do ice breaking to make them excited, then create
interactive and fun learning such as occasionally watching videos and games at the
end of the learning session to increase their enthusiasm for learning, we also give
them gifts if they can guess the question

V.B: learning that is fun, such as learning discussion ., using media, especially being

invited to watch.

Q4 : How do you adapt your teaching methods to accommodate different
language learning strategies in your students?

V.A: In language teaching, each student has their own way of understanding and
applying language concepts. The strategy is that teachers must understand the
character of students. For example, some students may prefer to learn through
examples and pictures, whereas othﬁsmdents may prefer to learn through discussion
and interaction. Teachers can use various strategies to accommodate these learning
needs, such as using visuals, pictures or videos for students who prefer learning
through visuals. Teachers can also use discussions and role plays for students who
prefer to learn through interaction.

V.B: We need to different way and different strategy to handling it. We focus more

deeply on children who don’t understand English.




4.1.2. Language Learning Strategies of Marginalized Children at RASS Community

The writer approached through participant observation, as well as conducting
interviews &d providing questions and statements related to leamingﬁtrategies using
Indonesian Language so that it can be easily understood, the question is, "If you don't know
the meaning of this word, what did you do ?" then the child raises his hand according to the
answers and strategies they have, here are the results selected based on the child's strategy in
the interview question. The aim of this interview question was to know the students'
perception directly and to support the writer's observation results to answer research

question number 1.

Figure 4.1

Data of Language Learning Strategies.

14
12

10

12 12
10 10
9 9

Memorization Cognitive Compensation Metacognitive Socio Affective

=]

S

(8]

W Agree M Disagree

The results above were from the questions asked by the writer as many as 6 questions
related to language learning strategies with a total of 15 children in the Junior High School
category, then the children raised their hands according to the strategies they have. The
writer used a manual technique by recording children who raised their hands to declare that
(Agree), and not raise their hands to declare (Disagree). Manual techniques were used to
make it easier for children and writers in the interview process, Because the number of
children was only smallﬁd they also did not use mobile phones in teaching and learning

activities. Based on the six language learning strategies, namely, memorization, cognitive,




compensation, metacognitive, affective and socio strategies. That show 9 out of 15 or 60%
of children agreed MEM . ". There are 6 out of 15 children or about 60% of children choose
COG. There were 10 out of 15 children or about 67% who choose COM. 3 out of 15
children or 20% of children choose MET. And the most choose was SOC there are 12 out of

15 Children or 80% of children choose it, and last just 5 out of 15 children or 33% children

Choose AFF. From the result, the writer realized, of direct observation and interviews that

marginalized children do more Socio, Compensation and Memorization strategies.

Table 4.1.2: Themes and codes language learning strategies

Children Statements Coding Theme
DP *“ 1 look it up in a dictionary” Using dictionary
Reliance on Tools
MA *“ 1 search google Using translation agd Resources
(Cognitive strategy)
NU “ I Ask my friend * tools
Al “ I Ask teacher or someone
who can English”
- - Asking for help Seeking social
AT I ask teacher support (Social
Peer assistance
AP “ I ask whoever” strategy)
MS *“ I'm not answer”
ZA *“1just skip ”
W e . Avoid
IS Tignore it Ignoring unknown voidanee
d (Compensation
b wor
20 skip strategy)
RP *“ I see my friend's answer”
WI “ltry to guess based on ) Using contextual
. Guessing from .
sentence and repeated it (Metacognitive
context
strategy)
KZ “I try to remember, if I don’t
know I note it” )
. Repf:?m I_lg from Memory based
CI [ try to think familiarity approach (Memory
JI *“ I note what I don’t know™ strategy).




The theme and codes was describe the way they solving iahey don’t know the meaning

of vocabulary, as a basic learning of English, with question "If you don't know the meaning

of the word, what did you do ?".

4.1.2.1.Direct Strategies
A. Memorization

Based on the second meeting, volunteers and children learned about reading aloud
with the title A day in my life. There are 9 out of 15 or 60% of children agreed
"Remembering and memorizing repeatedly" by raising their hands and 6 children stated
disagreed by not raising their hands . From the observations, the writer highlight when
the volunteer asked the child to follow what she said, after that there were children who
remembered by writing and there were those who asked directly to repeat how to
pronounce that. KZ, when she was read in front of the class and try to translate the
sentence, she tried to remember even the meaning wrong sometimes but she tried until
the meaning true, also JI, she was like to noted when she don’t know . It's all a way for
them to remember easily. To increase new vocabulary, children used strategies to
memorize and remembered words that they considered to be words that they had just
learned. This strategies was supported by the volunteer as follows:

Q.7 In your Experience, what are Common Strategies that marginal used to

learn English Vocabulary?

V.A : Based on my experience, marginal children usually take notes because they

are encouraged before starting teaching, for example today they read a short fairy

tale then volunteers translate it sentence by sentence, then we ask the children to

write what they don't know to increase their vocabulary, then we give repetition of

how to read and ask them to follow along, to improve their ability to remember and

use the words.

V.B : by noting new vocabulary and mentioning it repeatedly

Q. 9 Can you share an examplwl‘ a successful activity you've used to
encourage children to use specific language learning strategies (e.g., memory

strategies, social strategies)?




V.A: To improve children's language skills, one of the strategies that works is the
memory strategy, where children are taught to remember words by repetition. In
addition, social strategies can also be used, where children are taught to interact
with their peers to learn languages.

VB: 1 haveé(perienced I emphasized to children to take notes, repeat, and
remember, if they don't know how to pronounce, they ask. Sometimes the
volunteers and I have our own strategies such as likening reading that is difficult for
them to objects around them. and then, I ask children to listen to each other's
memorization with their friends. It is also one of the games and strategies that we
make such as making a group and later the group will guess the meaning. With such

a strategy, the child easily to remembers.

B. Cognitive

In the process of thinking, children to understand language by reading, discussing
and practicing vocabulary. During the observation of some of their behaviors in the thinking
process and related to other strategies such as taking notes, looking for ignorance by using a
dictionary/asking. They did this to make the learning process easier. In addition ., the result
of the statement "using a dictionary to search for words". there are 6 out of 15 children or
about 60% who say they agree with raise their hands and the 9 children say Disagree by not
raising their hands. In short, cognitive strategy was a basic strategy in their thinking process
to determine Hat way they did to solve the problem, therefore this strategy is
interconnected with other strategies, using a dictionary to look up unknown words was one
of the statements in this strategy because searching using a dictionary was a basic thing

when you want to find the meaning of the word.

C. Compensation

Compensation is a strategy or method that is very often used by children When they

do not know the meaning of the word, that way children think reasoning to conclude and
guess the meaning without knowing every word. But also this ignorance can make them lazy
to search, causing a lack of new vocabulary. In addition, the writer's findings during the
observation were during the second meeting, namely learning about reading aloud with the
theme A Day in My Life which was a short story with English which was quite easy, the

writer found many of them who skipped the words when interpreting the sentence such as




the sentence "I wake up in the morning at 06.00 a.m ". Children do not know the meaning of
wake up, but they reason from the word morn ing and the hour so that they guessed the
meaning of the wake up. The following were the results of interviews with children about
compensation strategies. There were 10 out of 15 children or about 67% who raised their
hands and stated Agree, 5 children who did not raise their hands were declared disagreed. In
short, in marginalized children they had minimal knowledge of English so some of them

choose to skip the word and guess according to their reasoning.

4122 Indirect Strategies

A. Metacognitive

The metacognitive strategy which was an activity of planning, monitoring and
evaluating learning could be seen by the writer from the observation in the third meeting that
the child sees and reviews the previous lesson to recall to remember, then they together
evaluate the previous learning by being asked again by the volu&er whether the lesson
target has been achieved or not by the way the teacher gives a quiz at the end of the teaching
session, However, in learning English, not all children are able to achieve the target as
planned, some children only remember the lessons of the day. There are 3 out of 15 children
or 20% of children raised their hands and expressed agree, 12 of them chose not to raise their
hands or disagree. In short, metacognitive strategies are rarely used by marginalized children
and volunteers for a deeper level, because English learning in this community is intended for

marginalized children and adjusts their absorption level.

B. Socio
Socio strategy was a strategy that they have basically applied during the teaching and
learning process in this community, as well as the writer's monitoring during the observation,
from each category of collaborative learning classes and many discussions, because the
learning system was designed to be more open so that children could be expressive and
confident, they consider that collaborative learning was fun and interactive so that it makes it
easier for them to remember the material. It is proven by the results of the interview with

Volunteer B that :

“It is also one of the strategies that we make such as making a group and
later the group will guess the meaning. With such a strategy, the child easily
to rememibers”




This statement was supported by direct interviews with children that "you are easier to
remember the material by discussing and collaborating with friends or learning on your own"
almost all of them answered "with friends". The following are the results of interviews with
children about socio strategies. There are 12 out of 15 children or 80% of children raised
their hands and expressed agreement and 3 of them chose not to raise their hands or disagree.
In short, social strategies that are often used by marginalized children such as collaborative

and discussion can make children understand the material better.

C. Affective

Based on the writer’s observations, affective strategies that occured during the
learning process are appreciation carried out by volunteers such as When children are brave,
can do and answer something, volunteers give appreciation for praise such as “Nice”, “Good

job”, “Great”. Based on what Volunteer A said that:

“Usually we try to help them manage their emotions. For example, if
they feel frustrated because they cannot pronounce English words
correctly, we will ask them to explain what they are feeling and how they
feel. Meanwhile, when they achieve achievements, we try to help them
appreciate the results they have achieved. Apart from that, providing
opportunities for rest, such as stretching muscles during ice breaking
when learning conditions have started to make children dizzy.”

This way, it was easier for them to feel happy and motivated to continue learning. But
based on what was obtained from the interview with the child, the following results were
obtained. There are 5 out of 15 children or 33% of children raised their hands and expressed
agreement and 10 of them chose not to raise their hands or disagree. In short, The strategies
given by the writer were quite effective in managing children's emotions, but the perspective

of the children was still not able to control their emotions.
4.13 Thinking Styles of Marginalized Children at RASS Community.

In research on the thinking styles of marginalized children, observations and
interviews were conducted to understand their thinking styles and how they processed
information. The aim of this interview question was to know the students' perception
directly and to support the write%observation results to answer research question number 2.
Based on the Table 2.2 about theory of Mental Self&wemment by Robert J Sternberg

(2013) the writer focus on internal and external style. Based on the results of observations




and interviews with teachers and children, it was found that the majority of them had an
external or extroverted thinking style, while only a small part_showed an internal or
introverted thinking style. Children with an external thinking style tend to be ver%tive in
social interactions. They prefer to study in groups, discuss with friends, and engage in
activities that involve a lot of communication. They felt more comfortable and motivated
when learning in situations that involve others. Unlike the internal thinking style, children
with an internal thinking style tended to prefer to learn on their own and reflect on
information in depth. They felt more comfortghle when they had time to think for
themselves and process information individually. Based on the results of the interview with

Volunteer B id that:

“Introverted children such as CI, Lia, ZA rarely have an approach with
volunteers, they also like to learn alone, so we as teachers must be
mobile and make learning discussions. For children who are
extroverted, most of the children here are active they prefer to ask
questions, joke and be active”
The writer makes field notes based on the observed, that can be seen in the Appendix, and
then categorizes them using tables like the following.
Table 4.1.3
Listing Thinking Style of Marginal Children at RASS

Based on Observation

Thinking
Name Class Style
I E
Jestcea Indonvany X v
M. Akbar X v
Zaidan Vio v
Aura Tpanti v v
Numati v v
Afifah [stigomah Vi v
Kayla Zivag v v
Windy Cantika v v
Dela Pyspitasari VI v
Caca Inggriati v \
Igbal Saputra v N
Riflg Perdana v ¥
Aprilia v \
Mey safitn Vil |
Zeta Qktaria silvi v v
Total (n=15) 5 10
Precentage 33% | 67%




Table 4.1.3 shows that there are 5 out of 10 or as many as 33% of children who have
Internal TS and there are 10 out of 15 or 67% of children who have External TS, which means
that children prefer a which is influenced by an open learning style so that they make
children expressive. Based on the results of the interview of marginalized children conducted
by the writer with the semi-interview technique in order to dig deeper and find out the reason
for the answers obtained with several questions, but in the breakdown of additional questions
according to the needs of the writer's data, the questions asked are varied such as statements
of choice, questions that only require them to raise their hands and questions that require
answers. To validate the results of the observation findings, the writer conducted a discussion
with the informant, and provided a validator sheet. for the detail can be seen interview

transcript children and Validity sheets in the appendix.

4.1.3.1 Internal Thinking Styles:

Marginalized children who have an internal thinking style are seen at the beginning
of the lesson, the writer observes starting from the beginning to the end of observation. If
outside of the lesson all the children are not seen isolating themselves, when the lesson
begins the writer sees that there are certain way for children to absorb the lesson, as
observed by the writer, namely: JI, MA, AP, MS and CI who are separated from their seats
and choose their most comfortable positions, it turns out that it does not only happen at the
first meeting but is recognized by their friends, When the writer makes an approach to
make sure of their situation. Then the writer conducts an interview supported by the
writer's monitoring interview questions to children using Indonesian Language so that they
can easily understand it. The interview session requires the writer to dig deeper, that can be
seen in the Appendix that the basic questions that the writer asks "When you study,
especially learning English, is it easier for you to understand when studying alone or
together?” Almost all answer “together”. However, the writer focuses on 5 children who
have become the writer's analysis who have internal TS. The writer asks children to raise
their hands if they like Together, there are 13 children who have External TS and the writer
highlights those who do not raise their hands, namely JI, ZA and AP. Then the writer
approached by moving to their seats and asked personally what was going on and why.

The writer assumes that the reason JI has Internal TS, it is possible that she is
embarrassed because she feels that she herself is in class IX and has a more mature way of
thinking than others. To support the assumption that the writer asked JI directly, she said

that




“I feel difficult to concentrate when studying in a crowd, that's why I rarely
come to teach because [ like to study alone at home”.

The writer also asked ZA and he said

“It's okay, sometimes I have a hard time understanding the lessons that are
delivered, especially in English”.

The writer's note about ZA is that the child in every English lesson he enjoys
himself, he is also difficult to convey something, if not asked by the volunteer, he will not
answer, so ZA only talks enough.

This is a problem that needs to be highlighted by volunteers, for this reason, the
writer communicates this problem with volunteers at the end of the interview session to
discuss these findings. It turns out that not only in English teaching,

" He needs more approach and assistance, but based on my experience, |
also have to be extra patient to teach him. Not only ZA but other children
who have difficulty communicating”

The statement was said by volunteer A. and Volunteer B said that

"At that time I had tried to socialize with his parents, it turned out that ZA

did not go to class, they already supported him but with his limitations as

we know, that's why we have to maximize and give motivation to ZA”

The writer assumes that ZA is ashamed of his knowledge and the lack of habit of

expressing opinions so that sometimes children become unconfident, then give up,
especially if other friends express opinions that can make them insecure . The writer also
interviewed AP, in the writer's note that AP must need assistance in order to learn. AP said
that “Confused”. AP dared to ask questions when the volunteers went around and
approached. Volunteer A said that

"She wants to learn when approached, it doesn't matter for us with such a

thing so other volunteers accompany him while studying, and he also wants

to try not to be difficult to persuade" .

The writer assumes that AP is a typical child who needs more approach and

attention. In addition to AP, ZA and JI, there are MS and CI who the writer highlights that
they have an internal learning style, they tend to talk less and discuss with other friends but
only pay attention and listen to the lessons well without socializing much with friends, they
can also be said to rarely ask questions to volunteers but when approached they still want
to ask.

In short, each child has a difference in how to express themselves while learning as

well as children who are classified as having Internal TS who have their own problems. In




essence, children who have Internal TS must be approached more, the strategies carried out
by the volunteers are also quite opt'alal because not only one person teaches so that other

volunteers monitor and accompany during the teaching and learning process.

4.1.3.2 External Thinking Style

In the observations from the beginning to the end, external thinking style dominated over
internal thinking style. This was evident in the learning approach implemented by the RASS
community, which involved open, interactive, and collaborative learning, encouraging the
children to be active and enthusiastic. Learning in this way led the children to enjoy
discussions and teamwork. Ten out of fifteen, or 67%. of the children studied in the junior
high school group exhibited an external thinking style. The behaviours observed by the writer
included children who were actively asking questions and interacting with volunteers. To gain
further insight, the writer conducted direct interviews with the children to explore their
external thinking style. The same interview technique was used, which was unstructured, to
dig deeper into the reasons why the children chose their answers in a general context.

One of the questions asked only required raising hands as a response, as seen in the
Appendix transcript of the children's interviews. The question was, “Who here is brave
enough to speak in front of the class?” W1, KZ, 1S, DP, RP, and Al raised their hands.
According to the writer's notes, one of them, RP, displayed bravery, a tendency to ask
questions, and enjoyed discussions. This observation was supported by Teacher B validity
results, which confirmed that the child was indeed cheerful and active. Additionally, IS
exhibited a thinking style similar to RP, he was confident and willing to try, even if he failed
or made mistakes. The writer noted that the volunteers, acting as instructors, provided correct
guidance and did not forget to give praise for whatever the children did. Other children, such
as W1, KZ, and DP, showed a competitive spirit in learning and always wanted to sit in the
front row, close to the teacher or volunteer.

The next question was, “When you study, especially English, do you understand better
when studying alone or together?” This question was actually posed by the writer to enrich
their assumptions and observations of children with internal thinking styles, which needed to
be highlighted to understand the causes of the issues they faced. Almost all—12 out of 15
children—answered that they preferred learning together because they found it enjoyable to
pronounce foreign words as a group, as in the reading aloud activity. It was noted that when
reading together, after following what the volunteer read aloud, their voices were loud,

although sometimes not entirely clear, but this part made them excited to say the words.




In short, the external thinking style was the dominant thinking style among marginalized
children in the RASS community, as observed from the beginning to the end. All the children
were active in learning, such as in discussions and asking questions, not only during English
lessons but in every teaching and learning activity, showing that they indeed had an external
thinking style. The observations also indicated that the external thinking style, combined with
the learning strategies used, was suitable and had a positive impact on the children, as seen in
their ability to remember things more easily when learning together.

4.1.4 Correlation Between Language Learning Strategies and Thinking Style

Language learning strategies and thinking styles were closely related to children's
learning processes. Strategies implemented correctly influenced learning achievements in
children. Moreover, the learning process provided by the RASS community was considered
effective for their age and among marginalized children. It was not only interactive learning
but also moral support to encourage them to be enthusiastic about learning. This support
was crucial as marginalized children often faced economic challenges from their parents,
limiting their opportunities for additional learning outside their immediate environment.
The writer explored how these language learning strategies aligned with the external and
internal thinking styles of children to answer research question number 3. Based on
observations and interviews, the writer created a table and categories, which can be seen in
the Appendix.

For the memorization strategy involving children's memory, children with an external
thinking style tended to remember collaboratively with friends or teachers. For instance,
when memorizing new vocabulary, they used strategies such as memorizing together and
listening to each other, or using aids provided by the teacher, such as pictures or flashcards.
However, the teaching volunteers also offered them methods for remembering words by
aligning English pronunciation with everyday language. In contrast, children with an
internal thinking style remembered new vocabulary by writing or reviewing their personal
notes and isolated themselves to avoid distractions or noise.

Regarding the cognitive learning strategies related to reasoning, children with an
external thinking style required guidance. direction, and assistance from teachers. They
preferred clear examples from teachers to avoid further questions. If they were unclear, they
would ask questions again. On the other hand, children with an internal thinking style
preferred to figure things out on their own and had a high curiosity that led them to try

things independently. This approach sometimes made it challenging for teachers to gauge




their knowledge limits if they did not ask questions, necessitating volunteers to ensure their
understanding.

In language compensation strategies, children with an external thinking style asked for
help by giving signals. This behaviour occurred because they relied on the assistance of
teachers or peers due to their lack of undeﬁmding. Conversely, children with an internal
thinking style tended to remain silent and tried to guess the meaning of words from their
own learning, even if they were unsure. In the language learning strategy of metacognitive
skills, external thinking style children preferred when educators provided concepts and
helped plan lessons. This could lead to dependence, as these children relied on teachers and
others in their learning activities. Conversely, children with an internal thinking style were
more independent, completing tasks on their own and monitoring their own progress. Due
to this difference, volunteers had to adjust their support for each child. However, based on
the characteristics, this aspect was not highlighted, and the writer did not observe such
occurrences during the observations. This might have happened during learning or in
situations where the tasks were challenging and required strong reasoning skills.

The social language learning strategy was the most relevant and connected with the
conditions of marginalized children and the learning methods in the RASS community. This
strategy was implemented through collaborative, interactive, open, and enjoyable learning
systems. Not only did children with an external thinking style follow lessons with
enjoyment, but those with an internal thinking style also found the learning to be fun.
Interviews showed that children preferred learning in groups. Additionally, based on the
observations, the writer noticed a predominance of children with an external thinking style.
This demonstrated that this strategy was effective and well-suited for marginalized children
to build their enthusiasm and motivation for learning, as children enjoyed the method and
found it easier to grasp lessons.

In affective language learning strategies, children with an external thinking style tended
to seek emotional support and encouragement from others. They felt more comfortable and
motivated when receiving praise and positive feedback from teachers and peers. This
support helped them manage anxiety and build confidence while learning English.
Volunteers applied this strategy by appreciating every effort made by the children without
judgment, and providing encouragement and correct guidance to help them control their
emotions. For example, when a child could not answer correctly, the volunteer still provided

correct guidance and appreciated their efforts.




It can be concluded that language learning styles and thinking styles are closely related
in learning, especially in English language learning. The most significant relationship
a:userved in the teaching process for marginalized children in the RASS community was
between language learning strategies and thinking styles, particularly with the social
learning strategy. This strategy proved effective in the learning progress of children with an
external thinking style. Observations showed that children with limited knowledge or those
using compensation strategies were guided by volunteers to take notes, while using
memorization strategies, such as remembering what they wrote or listening to friends,

which are part of social learning strategies.

4.2 Interpretation

Based on the findings, the writer presented an interpretation of the analysis results
regarding language learning strategies used by marginalized children, focusing on how
these strategies relate to their external and internal thinking styles towards learning Engli%
The analysis aimed to understand how thinking styles influenced children's choice of
@guage learning strategies and the implications for their learning process, based on
observations and interviews with both teachers or volunteers and the children themselves.

The findings included: (a) the concepts and ﬁ'ategies applied by the RASS
community, especially in language learning strategies; (b) the impact of children’s thinking
styles on their language learning strategies; and (c) the feedback children received from the
learning process and its relationship to their learning achievements. Several interpretations
were drawn from this analysis.

First, the learning concept applied by the RASS community. The research indicated
that the learning concept implemented referred to an open learning environment between
teachers or volunteers and children. In every teaching session, there were 12 volunteers,
divided according to class categories, as stated by the RASS cuﬁiinator: “The strategy we
used was to separate class levels for early childhood education, elementary school grades 1-
3, elementary school grades 4-6, and junior high school grades 7-9. Teachers were also
divided based on the material according to the class. At one meeting, 12 volunteers were
divided into 3 teachers and supervisors in each class, so each of the three had to ensure their
knowledge.” This strategy was designed to accommodate different age levels and ensure
that the teaching and learning process matched the material and children’s knowledge
levels. It was also implemented to allow volunteers to reach and address the knowledge or

issues faced by the children.




This teaching method aligns with %gotsky’s (1978) Zone of Proximal Development
(ZPD) theory, which states that the learning process is assisted by adults by categorizing
children based on age to provide support suited to their cognitive and social development,
making learning more effective. Additionally, John Dewey’s (1938) constructivist theory
supports the idea that open and active learning helps children build understanding through
direct experiences. From these perspectives, it can be concluded that such learning methods
are well-suited for marginalized children facing economic and social pressures, as it
provides not only knowledge but also moral support.

Second, the impact of children's thinking styles on their English learning strategies.
The thinking styles of children significantly influenced their learning strategies.
Observations revealed that tl&prcdominant thinking style among the studied junior high
school students was external. Based on observations and interviews, the writer found that 10
out of 15 children had an external thinking style, while 3 others had an internal thinking
style. Therefore, the writer focused on these 3 children to identify their issues. Children
with an internal thinking style often struggled to articulate what they wanted, necessitating
more personalized approaches from volunteers, as noted by Tomlinson (2017). She
mentioned that children with internal thinking styles frequently find it difficult to express
their needs in the learning process, requiring volunteers or educators to adopt a more
personal approach, carefully observe, and ask about their needs to make them comfortable
sharing their thoughts.

Children with an external thinking style tended to rely more on social strategies in
learning, which involve collaborative methods, as applied in the RASS community. The
goal was to bridge the gap between external and internal thinking styles to facilitate good
communication and cooperation. Oxford (2017) stated that social strategies help students
build their language skills through communication and collaboration. According to Oxford,
students who are actively involved in social activities such as group discussions tend to
develop better language skills due to their continuous exposure to real-life contexts. The
observed relationship showed that children with limited knowledge or those using
compensation strategies were guided by volunteers to take notes, simultaneously employing
memorization strategies—where children remembered what they wrote or used other
memorization techniques like listening to peers, which is a social learning strategy. For

“ I emphasized to children to take notes, repeat, and remember, if they don't
know how to ask, Sometimes the volunteers and I have our own strategies such

example, as mentioned by the RASS coordinator said that




as likening reading that is difficult for them to objects around them. and then, I
ask children to listen to each other's memorization with their friends. It is also
one of the games and strategies that we make such as making a group and later
the group will guess the meaning. With such a strategy, the child easily to
remembers”.
It was proven that these learning strategies made it easier for children to remember

their lessons. Third, the feedback children received from the learning process was related to
their learning achievements. Spratt and Humphreys (2019) also noted that children with
external thinking styles who frequently engaged in group learning activities showed
significant improvement in their language skills. They found it easier to understand and use
new language when they could interact with others, whether through discussions, role-
playing, or conversation practice. To maximize the learning potential of children with
external thinking styles, it was important to create a learning environment rich in social
interaction. This was related to what the RASS facilitator mentioned:

“When volunteers identified a learning gap with the children, teaching and

learning activities could impact their knowledge, as the strategy I explained

earlier. The method used in this volunteer community was open, making

children more expressive, which was different from at school.”
From these findings, it was evident that external and internal thinking styles played a

crucial role in influencing the use of langua%earning strategies among marginalized
children. Children with external thinking styles were more likely to use strategianvolving
support and interaction, while children with internal thinking styles tended to be more
independent and self-regulated in applying their learning strategies. The experts’ opinions
mentioned supported these findings, indicating that adjusting teaching strategies according
to thinking styles could enhance the effectiveness of language learning for each child. This
was particularly important in the context of educating marginalized children, where a

personalized approach was essential for achieving optimal learning outcomes.
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CHAPTER V
CONCLUSIONS AND SUGGESTIONS

5.1 Conclusions

Based on the research conducted on language learning strategies and student thinking

éylcs of marginal children at Relawan Anak Sumatera Selatan (RASS), it was concluded that
language learning strategies and students' thinking styles were closely related and influenced
each other. It was found that children from marginalized backgrounds had limited knowledge
of English due to unsupportive learning environments and limited resources. This is why the
community was established to help improve the education of marginalized children,

particularly in English.

Significant thinking styles and learning strategies are external thinking styles with socio
strategies. Although the teaching and learning activities were not the same as in formal
schools, the community provided education and learning strategies tailored to the children's
abilities, giving them opportunities to express themselves and build confidence. With a
teaching staff composed of university students, the children found it easier to connect, seeing
the teachers not only as intermediaries of knowledge but also as friends. The absence of
social gaps made socio strategies effective, and combined with external learning styles, this
approach created an active learning process that was well understood by the children, leading

to their learning achievement.
5.2 Suggestions

After the writer presents the findings, the writer would like to provide suggestions to

those involved as follows:

1. For Marginal children
Its hope marginal children keep enthusiastic about learning, children must learn and
be able to adapt to whatever their learning style is and learn to use strategies
according to what they are studying, especially in learning English, must often
practice by reading, watching and listening to everything that uses English. All

children have the right to learn regardless of their background, therefore




marginalized children must be able to prove that they can also receive a decent
education and they can also be smart by studying hard.

For RASS community

It is expected to continue to advance to support good and positive activities to help
children who lack education, because movements like this can greatly help people
who have economic limitations and help government work programs in realizing
decent education. Continue to support children's mental and moral so that they
continue to be confident.

For writer

It is hoped that future writers can fill in the gaps in this research by

examining topics related to problems in learning English from the perspective of
marginalized children. Writers can also conduct research on marginalized

children in other communities to obtain more information related to learning
problems in non-formal education situations in order to add insight and concern for
the education of marginalized children. Provide creative and varied learning so that
children do not get bored. To overcome problems such as lack of government
attention, the community must be able to coordinate with the local government.

For government

This research showed that there are still many children who do not receive

proper education, which should be their right to obtain quality learning. It is

hoped that this research can become a benchmark for the local government to pay

attention to the education of marginalized children.




REFRENCES

Abante, M. E. R., Almendral, B. C., Manansala, J. E., & Manibo, A. (2014). Learning styles
and factors affecting the learning of general engineering students. Journal Name, 3(1), 16-17.

Afrizal. (2014). Metode penelitian kualitatif. Rajawali Pers.

Sudijono, A., & Eva, P. (2011). Pengantar evaluasi pendidikan (12th ed., p. 82). PT Raja
Grafindo Persada.

Anjal, S., & APS. (2020). Sekolah anak jalanan dan putus sekolah Kota Palembang. Portal
Pendidikan Kota Palembang. Retrieved March 2, 2024, from
http://portal.disdik .palembang.gco.id

Arikunto, S. (2016). Prosedur penelitian (p. 47). PT . Intan Putra.

Aristiawan, D., & Herman, H. (2021). EFL teachers’ strategies in implementing the 21st-
century skills applied in the 2013 curriculum: A case study at SMAN 1 Pringgarata, Lombok
Tengah. Journal of Educational Research and  Policies, 13(2), 227-242.
https://doi.org/10.36841/pioneer.v13i2.1278

Brown, H. D. (2000). Principles of language teaching and learning (4th ed.). Pearson
Education.

Chamot, A.U., & O'Malley, J. M. (1994). The CALLA handbook: Implementing the cognitive
academic language learning approach. Addison-Wesley.

Chua, Y. P. (2014). Effects of gender and thinking style on student’s creative thinking ability.
Procedia - Social and Behavioral Sciences, 116,5135-5139.

Cohen, A. D. (2017). Language learning strategies: A holistic view of language learners. In
R. L. Oxford & C. M. Amerstorfer (Eds.), Language learning strategies and individual

learner characteristics: Situating strategy use in diverse contexts (pp. 23-45). Bloomsbury.

Cohen, L., Manion, L., & Morrison, K. (2017). Research methods in education (8th ed.).
Routledge.

Creswell, J. W_, & Poth, C. N. (2018). Qualitative inquiry and research design: Choosing
among five approaches. SAGE Publications.

Creswell, J. W. (2014). Research design: Qualitative, quantitative, and mixed methods
approaches (4th ed., p. 274). SAGE Publications.

Creswell, J. W., & Creswell, J. D. (2018). Research design: Qualitative, quantitative, and
mixed methods approaches (5th ed.). SAGE Publications.

Dewey, J. (1938). Experience and education. Kappa Delta Pi.




Ellis, R. (2020). Understanding second language acquisition (2nd ed.). Oxford University
Press.

Firdayana, R., Reskiawan, B., & Suryadi, R. (2022). The correlation between English
language learning strategies and students' thinking style at the second grade of MAN 1
Kolaka. JETAL: Journal of English Teaching & Applied Linguistics, 3(2), 25-32.
https://doi.org/10.36655/jetal .v3i2.661

Fleming, N. D, & Bonwell, C. (2019). How do [ learn best? A learners’ guide to improve
learning. USA: Writer.

Ghotur, A., Nafisah, D., & Eryadini, N. (2016). Gaya belajar dan implikasinya terhadap
kemampuan berfikir kritis mahasiswa. Journal An-Nafs: Kajian Penelitian Psikologi, 1(2),
166—-184.

Halliday, M. A. K. (2014). An introduction to functional grammar (3rd ed.). Routledge.

Hardan, A. A. (2013). Language learning strategies: A general overview. Procedia - Social
and Behavioral Sciences, 106, 1712-1726. https://doi.org/10.1016/j.sbspro.2013.12.194

Herdiansyah, H. (2015). Metodologi penelitian kualitatif untuk ilmu psikologi. Salemba
Humanika.

Husna, F. (2018). Inovasi pendidikan pada kaum marginal. Journal of Sociology Sunan
Kalijaga University, 12(1), 39-40.

Indriyani, Y. D., Sudarman, S. W., & Vahlia, 1. (2020). Peningkatan kemampuan representasi
matematis dan kemandirian belajar siswa menggunakan pendekatan RME. Jurnal Derivat:
Jurnal Matematika dan Pendidikan Matematika, 7(1), 1-10.

Khodae Balestane, M., Hashemnezhad, H., & Javidi, S. (2013). The relationship between
language learning strategies and thinking styles of Iranian EFL learners. International
Journal of Research Studies in Language Learning, 2(4), 3-19.

Lessy, M. (2020). Diskriminasi atas hak belajar anak difabel dan marginal. Megie Lessy,
10(1), 12-21.

Lestariyanti, E., & Hakim, M. A. (2020). Qaryah Thayyibah: Reposisi eco-literacy melalui
pendidikan berbasis masyarakat. Briliant: Jurnal Riset dan Konseptual, 5(3), Article 3.
https://doi.org/10.28926/briliant.v5i3.483

Liu, W., & Chepyator-Thomson, J. R. (2008). Associations among field dependence-
independence, sports participation, and physical activity level among school children.
Journal of Sport Behavior, 31, 130-146.

Macaro, E. (2006). Language learner strategies: 30 years of research and practice. In A.
Cohen & E. Macaro (Eds.), Oxford applied linguistics (pp. 1-21). Oxford University Press.




Maulani, N., Nur, S., & Aeni, N. (2022). Correlation between language learning strategies
@hd thinking styles on learning outcomes of senior high school students. Journal of
Excellence in English Language Education, 1(3), 263-269.
https://ojs.unm.ac.id/JoEELE/article/view/35445

Merriam, S. B. (2009). Qualitative research: A guide to design and implementation. Jossey-
Bass.

Miles, M. B., & Huberman, A. M. (1994). Qualitative data analysis (2nd ed.). International
Education and Professional Publisher.

Moleong, L.J.(2010). Metodologi penelitian kualitatif. PT Remaja Rosdakarya.

Mthembu, T., & Ndlovu, Z. (2020). Learning strategies in marginalized contexts: South
African township schools. South African Journal of Language Education, 28(2), 155-169.

Nikoupour, J., Alam, M., & Tajbakhsh, A. (2012). Thinking style and achievement
motivation: A survey study among lranian EFL learners. International Journal of English

and Literature, 2(3), 89-104.

O’Malley, J. M., & Chamot, A. U. (1990). Learning strategies in second language
acquisition. Cambridge University Press.

Ortega, L. (2019). Understanding second language acquisition. Routledge.

Oxford, R. L. (1990). Language learning strategies: What every teacher should know . Heinle
& Heinle Publishers.

Oxford, R. L. (2017). Teaching and researching language learning strategies: Self-
regulation in context. Routledge.

Pancasila Sila Ke-5. (nd.). http://zhvazhy blogspot.co.id. Retrieved February 25, 2024.

Patton, M. Q. (2015). Qualitative research & evaluation methods: Integrating theory and
practice (4th ed.). Sage Publications

PISA. (2019, December 3). Hasil PISA Indonesia merosot. Liputan6. Retrieved March 10,
2024, from  https://www.liputan6.com/global/read/4 126480/skor-terbaru-pisa-indonesia-
merosot-di-bidang-membaca-sains-dan-matematika

Prasetya, D., & Lestari, A. (2022). Cognitive strategies in language learning among
marginalized Indonesian youth. Asian Journal of Langiage Teaching, 17(2), 191-207.

Pratiwi, G. 1., Nuriman, & Alfarisi, R. (2022). Korelasi antara gaya belajar dengan
kemampuan berpikir kritis pada pembelajaran matematika siswa kelas IV SDN Dabasah 3
Bondowoso. Jurnal llmu Pendidikan Sekolah Dasar, 9(1), 162—172.

Purnama. (2021). The teacher’s challenges in teaching English to street children: A case
study at Filal School Palembang. UIN Raden Fatah Palembang. Retrieved from
http://repository radenfatah .ac.id/id/eprint/17870




Rahmat, P. 8. (2009). Penelitian kualitatif. Equilibrium, 5(9), 1-8.

Oxford, R. L. (1990). Language learning strategies: What every teacher should know . Heinle
& Heinle Publishers.

Romdhoni, A. S. (2022). Konsep kaum marginal dalam perspektif tafsir al-misbah [Diploma,
UIN Raden Intan]. Retrieved from http://repository.radenintan.ac.id/18908/

Rubin, J. (1987). Learner strategies: Theoretical assumptions, research history, and typology.
In A. Wenden & J. Rubin (Eds.), Learner strategies in language learning (pp. 15-30).
Prentice-Hall.

Rukajat, A. (2018). Pendekatan penelitian kualitatif [Qualitative research approach].
Deepublish.

Santosa, D. S. S_, Sampaleng, D. O., & Amtiran, A. (2020). Meningkatkan prestasi belajar
PAI melalui model pembelajaran kolaborasi. Jurnal Pendidikan Agama Kristen, 1(1),11-24.

Santosa, P.,dkk. (2008). Materi dan pembelajaran bahasa. Universitas Terbuka.

Schitfer, K., & Schatz, E. (2008). Marginalisation, social inclusion and health experience
based on the work of Corelation-European Network Social Inclusion & Health. Foundation
RegenboogAMOC.

Schmitt, N. (1997). Vocabulary learning strategies. In N. Schmitt & M. McCarthy (Eds.),
Vocabulary: Description, acquisition and pedagogy (pp. 199-227). Cambridge University
Press.

Schunk, D. H. (2020). Learning theories: An educational perspective (8th ed.). Pearson.

Seidman, 1. (2013). Interviewing as qualitative research: A guide for researchers in
education and the social sciences (4th ed.). Teachers College Press.

Septianingrum, E. (2013). Peran pendamping dalam Sekolah Pendidikan Pelayanan Khusus
(SPLK) at Girlan Halfway House Yogyakarta Islands.

Sharpe, D., Rajabi, M., Chileshe, C., Joseph, S. M., Sesay, L., Williams, J., & Sait, S. (2021).
Mental health and wellbeing implications for disabled and disadvantaged children and young
people: Evidence from a cross-cultural study in Zambia and Sierra Leone. BMC Psychology,
9(1), 79. https://doi.org/10.1186/s40359-021-00583

Spratt, M., & Humphreys. G. (2019). The impact of group learning activities on language
acquisition: A study on external thinking styles in children. Journal of Language and
Educational Psychology, 12(3),215-230.

Sriwarsiti, E. (2017). The correlation between thinking style and academic achievement of
undergraduate English study program students of UIN Raden Fatah Palembang. Unpublished
thesis, UIN Raden Fatah Palembang.




Sternberg, R. J. (1988). Mental self-government: A theory of intellectual styles and their
development. Human Development, 31, 197-224.

Sternberg. R. J., & Wagner, R. K. (1992). Thinking styles inventory [Unpublished test, Yale
University].

Sternberg, R. J., & Zhang, L. (2005). Styles of thinking as a basis of differentiated
instruction.  Theory and Practice in  Language  Studies, 44(3), 245-253.
https://doi.org/10.1207/s1543042 1tip4403 9

Sudijono, A. (2011). Pengantar evaluasi pendidikan. PT Rajagrafindo Persada.

Sugiyono. (2015). Metode penelitian kuantitatif, kualitatif, dan R&D (373). ALFABETA.
Sugiyono. (2016). Metode penelitian kuantitatif, kualitatif, dan R&D. PT Alfabet.

Arikunto, S. (2010). Prosedur penelitian: Suatu pendekatan praktik (14th ed.). Rineka Cipta.

Tomlinson, C. A. (2017). How to differentiate instruction in academically diverse classrooms
(3rd ed.). ASCD.

Tseng, W.-T., & Schmitt, N. (2022). The role of language learning strategies in the language
learning process. Language Learning, 72(1), 1-36. https://doi.org/10.1111/lang.12445

Ulfatin, N. (2014). Metode penelitian kualitatif di bidang pendidikan: Teori dan aplikasinya
(2nd ed.). Bayumedia Publishing.

Ulmi, T. F., Imran, & Ramadhan, 1. (2021). Analisis peran relawan organisasi Aku Belajar
dalam meningkatkan minat belajar anak pemulung di TPAS Batu Layang. Universitas
Tanjungpura Pontianak.

Undang-Undang Dasar Republik Indonesia Tahun 1945 Pasal 31. (2014). Jakarta: CV Sinar
Grafika.

Undang-Undang Republik Indonesia Nomor 39 Tahun 1999 tentang Hak Asasi Manusia.
UNESCO. (2020, June 23). 260 million children do not have access to education. Retrieved

March 10, 2024, from https://www.dw.com/id/260-juta-anak-tidak-punva-akses-ke-
pendidikan/a-53907849

Vygotsky. L. S. (1978). Mind in society: The development of higher psychological processes.
Harvard University Press.

Vygotsky, L. (2011). Teori perkembangan sosial kognitif Lev Vygotsky. Retrieved February
25, 2024,  from http://edukasi kompasiana.com/2011/03/03/teori-pendidikan-teori-
perkembangan-sosial-kognitif-lev-vygotsky/

Wahidin, U., Islam, Y. M., & Fadillah, P. (2017). Literasi keberagamaan anak keluarga
marjinal binaan komunitas di Kota Bogor. Jurnal Edukasi Islami: Jurnal Pendidikan Islam,
6(12), 126.




Walidin, W ., Saifullah, & Tabrani. (2015). Metode penelitian kualitatif & grounded theory
(Isted.). FTK Ar-Raniry Press.

Wenden, A. (1991). Learner strategies for learner autonomy: Planning and implementing
learner training for language learners. Prentice Hall.

Wibowo, G. H. (2021). Palembang kekurangan 3.400 guru. Retrieved March 2, 2024, from
https://www.medcom.id/nasional/daerah/ob33wrAb-palembang-kekurangan-3-400-guru

Yohana. (2021). Kegiatan komunitas sosial Relawan Anak Sumatera Selatan dalam
membangun kreativitas anak marjinal di Kertapati Palembang. Unpublished manuscript, UIN
Raden Fatah, Palembang.

Yule, G.(2020). The study of language (7th ed.). Cambridge University Press.

Zhang, L. F. (2002). Thinking styles and cognitive development. Journal of Genetic
Psychology, 163(2), 179-195.

Zhang, L. F., & Sternberg, R. J. (2005). A threefold model of intellectual styles. Educational
Psychology Review, 17(1), 1-53.

Zhang, L. F., Sternberg, R. J.,, & Fan, J. Q. (2013). Thinking styles and conceptions of
creativity among university students. Educational Psychology: An International Journal of
Experimental Educational Psychology.

Zhang, L. F., & Sternberg, R. J. (Eds.). (2009). Perspectives on the nature of intellectual
styles.

Zhang, X., & Huang, X. (2021). The impact of language learning strategies on children's
language acquisition: Evidence from Oxford's model. Journal of Language Teaching and
Research, 12(4), 621-630. https://doi.org/10.17507/1ltr.1204.13




2020710017_DES_2024_1

ORIGINALITY REPORT

12, o Oy A

SIMILARITY INDEX INTERNET SOURCES PUBLICATIONS STUDENT PAPERS
PRIMARY SOURCES
1 unars.ac.id 1

Internet Source %

jurnal.uhn.ac.id 1
Internet Source %
repository.unisma.ac.id 1

Internet Source < %
ro.ecu.edu.au 1

Internet Source < %

Heriyanti Tahang, Hafsah Subhan,
Muhaiminah Akib, Putri Andini. "Language
Learning Strategies and Students' Thinking
Styles Correlation in Learning English in EFL
Classroom", Linguistics Initiative, 2024

Publication

e

<1%

Submitted to Mahidol Universit
Student Paper y <1 %

Ashadi, Joko Priyana, Basikin, Anita Triastuti,
Nur Hidayanto Pancoro Setyo Putro. "Teacher
Education and Professional Development in
Industry 4.0", CRC Press, 2020

<1%



Publication

epdf.pub
B IntEa)rnetSFc))urce <1 %
n Dwi Warry Octaviana. "TEACHING ENGLISH <1 y
TO YOUNG LEARNERS", ENGLISH ’
EDUCATION: JOURNAL OF ENGLISH
TEACHING AND RESEARCH, 2017
Publication
WWW.coursehero.com
Internet Source <1 %
Hashim, Jala. "ESL Educators’ Descriptions of <1 o
How ESL Students Use Language Learning ’
Strategies: A Qualitative Study", Grand
Canyon University, 2024
Publication
repository.up.ac.za
Inteﬁwet SourcI;y p <1 %
Bili, Banu. "The Effects of Semantic Mapping <1 o
Strategy on Learning Performances of Prep ’
Students: Digital vs Paper-based", Necmettin
Erbakan University (Turkey), 2024
Publication
eprints.radenfatah.ac.id
IntErnetSource <1 %
studentsrepo.um.edu.m
Internet Source p y <1 %




www.journal.staihnubbulwathan.id
Internet SJource <1 %
www.tandfonline.com
Internet Source <1 %
Submitted to Universitas Slamet Riyadi
Student Paper y <1 %
Machimana, Petronella Nondumiso Nompilo. <1 o
"Language-Learning Strategies of English ’
Second-Language Learners Participating in
Peer Tutoring", University of Pretoria (South
Africa), 2023
Publication
Mohamad Almashour, Amanda Davies.
20 . . . <l%
"Exploring learning strategies used by
Jordanian University EFL learners in
argumentative writing tasks: the role of
gender and proficiency", Frontiers in
Education, 2023
Publication
educationalchallenges.org.ua
Internet Source g g <1 %
Submitted to Universidad San Ignacio de <1 o
Loyola
Student Paper
ejournal.kopertais4.or.id
In{ernet Source p <1 %




ublisher.unimas.m

IEternet Source y <1 %
Hurriyati Ratih, Tjahjono Be.nn.y, | <1 o

GafarAbdullah Ade, Sulastri, Lisnawati.

"Advances in Business, Management and

Entrepreneurship”, CRC Press, 2020

Publication

Campbell, Simeon Owens. "New Learning
| | . <1w

Environments: Shaping the Refugee English

Language Learning Experience", The Chicago

School of Professional Psychology, 2024

Publication

Submitted to Philippine Normal Universit
Student Paper pp y <1 %
Xuewang Geng, Masanori Yamada. "Using <1

: . . : . %

learning analytics to investigate learning

processes and behavioural patterns in an

augmented reality language learning

environment", Journal of Computer Assisted

Learning, 2022

Publication

www.frontiersin.or
Internet Source g <1 %
Negari, Giti Mousapour, and Majid Solaymani. <1 o

"The Relationship among Autonomy, Thinking

Styles and Language Learning Strategy Use in



Iranian EFL Learners", International Journal of
Linguistics, 2013.

Publication

B
—

www.languageinindia.com

Internet Source

<1%

32

Hera Oktadiana, Myrza Rahmanita, Rina
Suprina, Pan Junyang. "Current Issues in
Tourism, Gastronomy, and Tourist Destination
Research", Routledge, 2022

Publication

<1%

Submitted to Manchester Metropolitan

University
Student Paper

<1%

Zhang, L.. "Thinking styles and personality
types revisited", Personality and Individual
Differences, 20011015

Publication

<1%

W
U1

www.academypublication.com

Internet Source

<1%

W
(0))

Baharudin. "THE CORRELATION BETWEEN
LANGUAGE LEARNING STRATEGIES AND
STUDENTS THINKING STYLE OF ELEVENTH
GRADE OF SMA NEGERI 4 BAUBAU", Open
Science Framework, 2021

Publication

<1%

Isobel Kai-Hui Wang. "Learning Vocabulary
Strategically in a Study Abroad Context",

<1%



Springer Science and Business Media LLC,
2018

Publication

Submitted to Leeds Metropolitan Universit
Student Paper p y <1 %
Seis, Zekiye. "Exploring the Relationship <1 o
Between the Perceptions of English Lecturers ’
Towards Vocabulary Teaching and Their
Strategies in Vocabulary Instruction”, Maltepe
University (Turkey), 2024
Publication
ijsmsjournal.or
I!wternetJSource g <1 %
ir.canterbury.ac.nz
Internet Source y <1 %
kb.psu.ac.th
Interrgt Source <1 %
mafiadoc.com
Internet Source <1 %
Bensaid, Mohsine. "Transformative Teaching: <1
: %
A Self-Study of 3S Understanding from
Theory to Practice", Kent State University,
2024
Publication
files.osf.io
Internet Source <1 %




repository.londonmet.ac.uk

Inteﬁwet Sourcl;.y <1 %

Ade Gafar Abdullah, Ida Hamidah, Siti Aisyah, <1 o
Ari Arifin Danuwijaya, Galuh Yuliani, Heli S.H. ’
Munawaroh. "Ideas for 21st Century
Education", CRC Press, 2017
Publication
Hanoi Pedaqgogical University 2

Publication g g y <1 %
journal.uny.ac.id

%nternetSource y <1 %
jurnal.ut.ac.id

{nternet Source <1 %
mail.mjltm.or

Internet Soiljrce g <1 %

researchsystem.canberra.edu.au <1
Internet Source %
Submitted to Sriwijaya Universit

Student Paper J y y <1 %
Submitted to United Colleges Group - UCG

Student Paper g p <1 %
Submitted to American College of Education

Student Paper g <1 %
Submitted to University of Strathclyde

Student Paper y y <1 %



indonesia.un.or
Internet Source g <1 %
Dan Zhao, Reka R. Jablonkai, A.ndres. | <1 o
Sandoval-Hernandez. "Enhancing willingness
to communicate in English among Chinese
students in the UK: the impact of MALL with
Duolingo and HelloTalk", Journal of China
Computer-Assisted Language Learning, 2024
Publication
Guan, Cheng. "Chinese University Students' <1 y
Academic Vocabulary Learning Using Mobile ’
Technology in English Medium Instruction
Settings", University of Exeter (United
Kingdom), 2024
Publication
Submitted to University of Hong Kon
E Student Paper y g g <1 %
Endah Retnowati, Anik Ghufron, Marzuki, <1
: o : %
Kasiyan, Adi Cilik Pierawan, Ashadi.
"Character Education for 21st Century Global
Citizens", Routledge, 2018
Publication
Submitted to University of Leicester
Student Paper y <1 %
Submitted to University of Westminster
Student Paper y <1 %




doaj.or

InternJetSougce <1 %
iruew.edu.gh:8080

Internet Source g <1 %
lib.unnes.ac.id

E Internet Source <1 %
library.binus.ac.id

Internetrg(/)urce <1 %
openrepository.aut.ac.nz

m IntErnetSouPce ry <1 %
www.bircupublishing.com

E Internet Source p g <1 %
dspace.uii.ac.id

Inte!:r:etSource <1 %

"Applied Linguistics in the Indonesian <1

. . ) %

Context", Springer Science and Business
Media LLC, 2025
Publication
Olib.net

Internet Source <1 %

Richard E. Mayer, Patricia A. Alexander. <1 o

"Handbook of Research on Learning and
Instruction”, Routledge, 2019

Publication

Submitted to Victoria University



Student Paper

<1 %
Wahyu Wahyu, Suwandi Suwandi, Aunur <1 o
Rofig. "Feminism in Islam: Its Relation to the ’
Rights and Responsibilities of Career Women
in Domestic Spaces", International Journal of
Nusantara Islam, 2023
Publication
eggbeater.typepad.com
Ingr%et Source yp p <1 %
euraseans.com
Internet Source <1 %
Neris Mayang Ledy, Iis Sujarwati, Syafryadin <1
; %
Syafryadin. "Elementary School Students'
Perceptions of Learning Vocabularies Using
Short Stories", ENGLISH FRANCA : Academic
Journal of English Language and Education,
2023
Publication
Salleh Mohd Radzi, Mohd Hafiz Mohd <1 o

Hanafiah, Norzuwana Sumarjan, Zurinawati
Mohi et al. "Heritage, Culture and Society -
Research agenda and best practices in the
hospitality and tourism industry", CRC Press,
2016

Publication




m Uzoruo, Bonita E.. "A Historical Analysis on <1 o
the Implementation of the Brandon University ’
Northern Teacher Education Program
(BUNTEP) in 1975", Queen's University
(Canada), 2024
Publication
acikbilim.yok.qov.tr

Internet Sourcey g <1 %
ebin.pub

InternetrS:)ource <1 %
ijllalw.or

I!wternet Sourcg <1 %

t.scribd.com

Irgternet Source <1 %
studylib.net

Internety':‘.ource <1 %
wszedukacja.pl

E Internet Source J p <1 %
www.baleap.org.uk

Internet Source p g <1 %

A.H.G. Kusumah, C.U. Abdullah, D. Turgarini, <1 o

M. Ruhimat, O. Ridwanudin, Y. Yuniawati.
"Promoting Creative Tourism: Current Issues
in Tourism Research", CRC Press, 2021

Publication




Andrea Creech, Donald A. Hodges, Susan
Hallam. "Routledge International Handbook
of Music Psychology in Education and the
Community", Routledge, 2021

Publication

<1%

Giraldez Elizo, Marian. "The Effect of Semantic
Neighborhood Density on Vocabulary
Learning in Spanish as a Second Language
and Spanish as a Heritage Language.", The
University of New Mexico, 2020

Publication

<1%

Hani Yulindrasari, Vina Adriany, Yeni
Rahmawati, Fonny Demeaty Hutagalung,
Sarita Galvez, Ade Gafar Abdullah. "Early
Childhood Education in the 21 Century",
Routledge, 2019

Publication

<1%

Irwan Trinugroho, Evan Lau. "Business
Innovation and Development in Emerging
Economies”, CRC Press, 2019

Publication

<1%

Janse Van Vuuren, Johani. "The
Entrepreneurial Capital Profiles of Small,
Successful Fashion Design
Entrepreneurships", University of
Johannesburg (South Africa), 2021

Publication

<1%




Jim McKinley, Heath Rose. "The Routledge <1 o
Handbook of Research Methods in Applied
Linguistics", Routledge, 2019
Publication

Karen Forbes. "Teaching for transfer between <1 o
first and foreign language classroom
contexts", Writing and Pedagogy, 2019
Publication

m Nur Alam, Ventje Janny Kalukar, Istanti <1 0%
Hermagustiana. "Exploring the Use of
Authentic Materials for Reading Activity at A
Vocational School", Borneo Educational
Journal (Borju), 2024
Publication

Peter Garrett, Josep M. Cots. "The Routledge <1 o
Handbook of Language Awareness",

Routledge, 2017
Publication
m Suprapto Endah Retnowati, Jerusalem <1 o
Mohammad Adam, Kristian Sugiyarto,
Wagiron. "Innovative Teaching and Learning
Methods in Educational Systems", Routledge,
2019
Publication
E Susan Askew. "Feedback for Learning", <1 o

Routledge, 2004

Publication




Submitted to University of Cambridge

100 Student Paper y g <1 %
ejournal.unkhair.ac.id

101 In{ernet Source <1 %
epdf.tips

IntErnetSouprce <1 %
journal.staihubbulwathan.id

{nternetSource <1 %
onlinelibrary.wiley.com

10 Internet Source ry y <1 %
researchbank.rmit.edu.au

105 Internet Source <1 %
scholars.indstate.edu

Internet Source <1 %
semuapengetahuanuntukkita.blogspot.com

InternetSOlPrce g g p <1 %

108 Elly Malihah, Vina Adriany, Tutin Aryanti, Hani <1

. . . . %

Yulindrasari. "Research for Social Justice",
Routledge, 2019
Publication
Hanoi National University of Education

109 Publication y <1 %

R Ping, Ho Ai. "The Relationship Between <1 o

Perceptual Learning Style Preferences and



Language Learning Strategies of
Undergraduate ESL Learners", University of
Malaya (Malaysia), 2023

Publication

Exclude quotes Off Exclude matches Off
Exclude bibliography On



2020710017_DES_2024_1

PAGE 1

PAGE 2

PAGE 3

PAGE 4

PAGE 5

PAGE 6

PAGE 7

PAGE 8

PAGE 9

PAGE 10

PAGE 11

PAGE 12

PAGE 13

PAGE 14

PAGE 15

PAGE 16

PAGE 17

PAGE 18

PAGE 19

PAGE 20

PAGE 21

PAGE 22

PAGE 23

PAGE 24

PAGE 25




PAGE 26

PAGE 27

PAGE 28

PAGE 29

PAGE 30

PAGE 31

PAGE 32

PAGE 33

PAGE 34

PAGE 35

PAGE 36

PAGE 37

PAGE 38

PAGE 39

PAGE 40

PAGE 41

PAGE 42

PAGE 43

PAGE 44

PAGE 45

PAGE 46

PAGE 47

PAGE 48

PAGE 49

PAGE 50

PAGE 51




PAGE 52




